
Introduction 

During the 2010-2011 session of the Citizens Advisory Council (CAC), CAC members 
engaged in the process of research, discussion, and analysis on the topic of career and 
college readiness. Specifically, CAC members were charged with the task of making 
recommendations on what Unit 5 schools can do to ensure that all students are prepared for 
college-level courses upon high school graduation or for a job that can earn a livable wage. 
To examine this, four CAC subcommittees were formed (early childhood, elementary, 
junior high, and high school) allowing for an examining of the topic of career and college 
readiness as it touches upon every level of education in Unit 5 schools and addresses the 
needs of every student.  

Background 

Between August 2010 and March 2011, CAC members representing parents and the community 
studied the universal topic of ‘career and college readiness’ with the charge to produce 
recommendations to the district through four different committees on what Unit 5 schools can do 
to ensure that all students are prepared for college-level courses upon high school graduation or 
for a job that can earn a livable wage. CAC members responded to this charge with the 
understanding of three principles:  

1. Focusing on college and career readiness has an impact not only on the local community 
but also nationally and internationally 

2. Focusing on college and career readiness begins even before the student steps foot in a 
Unit 5 elementary school 

3. Changing demographics require that improved outcomes for college and career readiness 
cannot be achieved without focusing on better results for all children 

At the first CAC meeting, Dr. Erika Hunt gave a presentation to the CAC committee on why 
the district should pay attention to the issue of career and college readiness for its students 
(see Appendix A). The October meeting included the viewing of a movie, 2 Million 
Minutes, a documentary that followed how students in three countries (United States, India, 
and China) spent their high school years getting ready for college and the workforce and 
listened to a presentation by Ms. Sandy Wilson on What Is Happening in Unit 5 (see 
Appendix B). In November, CAC members had a facilitated discussion on career and 
college readiness in Unit 5 (for the results of this discussion, see Appendix C). During the 
January CAC meeting, Ms. Diane Stempinski from the Regional Office of Education 
representing Dewitt, Livingston, and McLean Counties gave a presentation on the new 
national Common Core Standards and Illinois’ adoption of a new state assessment (for the 
power point presentation, see Appendix D). Outside of CAC meetings, several members 
saw the viewing of the Waiting for Superman and Race to Nowhere documentaries.   

During this time, CAC members were divided into four committees – early childhood, 
elementary, junior high, and high school – to look at how each of these four levels of 
education impact career and college readiness in the district. Through the culmination of 
CAC and committee meetings and other activities, CAC members produced four reports, 
each representing the different education levels – early childhood, elementary education, 



junior high, and high school – that include recommendations for what Unit 5 can do district-
wide to ensure that all students are prepared for college-level courses upon high school 
graduation or for a job that can earn a livable wage. The recommendations that came out of 
the four committees were integrated based on five common themes. 

Recommendations 

While each 
committee’s recommendations are interwoven into common themes, the committee reports 
(see Appendix E) include more detail and content on the recommendations and it is strongly 
encouraged to review each committee’s report for a better understanding of the research and 
analysis behind each recommendation.  

RECOMMENDATION ONE - EARLY INTERVENTION: The distr ict should develop an 
ear ly intervention program in Unit 5 (bir th-age 5) to build the foundation for behavioral 
and educational skills in its youngest students that will lead to better  short-term and long-
term outcomes. 

A) The Early Childhood Committee recommends that the district convene a CAC focus 
group to determine the optimal way to implement a parent-focused early intervention 
program into Unit 5 that spans from birth to age 5. Such a program should:  

a. Serve the largest number of students through both in school and at home 
programs; 

b. Extend intervention from age three to kindergarten to birth to kindergarten; 
c. Be based on a data-based intervention model; and,  
d. Include a strong follow-up and transition program which assesses and tracks 

children through elementary school, junior high and high school. 
 
RECOMMENDATION TWO – PARENT AND COMMUNITY INVOLVEMENT: The 
district should examine its current structure and strategies for parent and community 
involvement, considering the following: 

A) Engaging parents at the earliest point of education, Pre-K. The Early Childhood 
Committee recommends that a key component of an early intervention program should be 
parent involvement. Their report includes specific factors for integration of parent 
involvement into the early intervention program, including:  

a. Providing a resource room for parents to use at the ECE sites; 
b. Providing programs and services across the day and into the evening; 

B) Coordinating existing family/community involvement programs and adding or 
expanding upon programs in identified gaps in the district. The Elementary 
Committee recommends the development of a district-wide Office of Family and 
Community Engagement and includes recommendations for potential programs and 
initiatives. 

C) Utilizing the local business community and parent involvement to build upon 
students’ critical thinking, organizational, and life skills. The Junior High Committee 
recommends several strategies for educating parents (and PTOs) on how to support the 
development of these skills as well as the suggestion to partner with the local business 
community in implementing a Junior Achievement Program in the district (more 
information on the junior achievement program is included in their report).  



D) Developing a district-wide parent involvement policy. The high school committee 
recommends the integration of a district-wide policy coupled with the early outreach and 
district-wide infrastructure. Specific recommendations are given in their committee report 
on what the policy should include. 

 
RECOMMENDATION THREE - CURRICULAR ENHANCEMENTS AND TEACHER 
TRAINING: Enhancements to the curriculum as well as teacher training opportunities 
were suggested, including the following: 

A) Exploring alternative approaches to learning at the early grades. The 
Elementary Committee recommends the exploration of alternative learning 
approaches (i.e., child-directed) that might foster more independent learning at any 
early age. 

B) Emphasizing reading literacy and math at the elementary school level. The 
Elementary Committee recommends a greater emphasis of reading and math literacy 
in the early grades to build a solid foundation at the earliest level.  

C) Increasing utilization of academic enrichment activities throughout the district. 
The Elementary Committee recommends increased utilization of academic 
enrichment activities into the curriculum through increased teacher collaboration and 
community involvement.  

D) Exposing children to college and career opportunities early, even so far as at 
the elementary level. The Elementary Education Committee recommends the 
introduction and exposure of college and career opportunities early, even as far as at 
the elementary level, to assist students with the beginning steps of goal setting and 
making choices at an early age. 

E) Requiring teacher training, resources, and time to integrate critical thinking 
content into the curriculum and in helping students to better develop 
organizational skills. The Junior High Committee recommends that the district 
dedicate a late-start session to help teachers with the integration of these skills, and 
specifically with developing students’ organizational skills.  

F) Implementing a mandatory study class for incoming freshmen. The High School 
Committee recommends that the district implement a required ‘How To Study’ class 
for all incoming freshmen that can be offered in the summer or integrated into the 
curriculum during the school year. 

G) Reviewing current curriculum requirements for the district to ensure that 
courses prepare students for college and careers. The High School Committee 
encourages the district to review its current curriculum requirements as well as to 
review what structures/processes it might have to follow course patterns, monitor 
student’s academic progress, and provide early interventions to help student progress 
toward high school completion and college readiness. 

H) Promoting career and technical opportunities through the Bloomington Area 
Career Center (BACC) to students early. The High School Committee 
recommends that the district better promote career and technical opportunities 
through BACC to students early. Although the courses are only available to 11th and 
12 grade students, students in as early as eighth grade should be informed of the 
opportunities to assist with course planning and options.  

 



 
RECOMMENDATION FOUR – TECHNOLOGY, DATA, AND 
COMMUNICATION: Suggestions for improving upon the use of technology, data, 
and communication was given, including the following recommendations: 

A) Utilizing financial literacy software and applications. The Junior High Committee 
recommends the use of technology, such as specific software and applications, to 
teach students financial literacy skills.  

B) Ensuring that teachers and staff are well trained on Skyware software to be 
able to analyze student data. The High School Committee recommends that the 
district prioritize training for all district staff on the Skyware software and Illini Data 
system to be able to utilize student data to make informed decisions. 

C) Translating district communication to assist parents of Limited English 
Proficiency. In response to the growing diverse population in the district, the High 
School Committee recommends that the district translate all communications, 
including information on the school’s web site, to assist with information sharing 
and parental involvement among families of limited English proficiency.  

 
RECOMMENDATION FIVE - STUDENT SUPPORT: Suggestions for  strengthening 
supports for students were given, including the following recommendations:  

A) Revisiting the role of school counselors in the distr ict. The High School 
Committee suggests that the district revisit the role of school counselor in the 
district, considering factors such as improving student-counselor ratios, condensing 
tests, improving training of counselors, and expanding program efforts beyond the 
typical school day to engage families and community members.  

B) Implementing a school based mentoring program for all high school students. 
The High School Committee recommends that the district expand upon existing 
mentoring programs and community partnerships (e.g., 100 Black Men, Project Oz, 
Big Brothers/Big Sisters, Boys and Girls Club, Urban League, and Promise 
Councils) to provide school-based mentoring opportunities for all high school 
students. 

Recommendations for Next Steps 

The charge to this year’s CAC committee was to look at the topic of career and college readiness 
from a macro-level. The recommendations highlighted above reflect the views from parents and 
community members on strategies that Unit 5 can act on to strengthen the career and college 
preparation of its students, including its youngest students in early childhood programs. These 
recommendations include both short-term and long-term strategies for strengthening career and 
college readiness among the continuum of education levels (P-12) in Unit 5 schools. Many of 
these short-term strategies (e.g., translating district communication, increased training for 
teachers on Skyward and Illini data systems, promoting Bloomington Area Career Center early 
to students) present some “low-hanging fruit” in which the district can make some relatively 
simple changes in the short-term.   

The next steps with this work entail digging deeper and analyzing these recommendations from a 
more micro-level. As such, the recommendations involving long-term strategies suggested in this 



report provide ample opportunity for further analysis by the district and CAC members in a more 
focused and comprehensive manner. With this, CAC members make the following 
recommendations for the work of next year’s CAC committee: 

Recommendation One: The district should consider recommendations of this report in the 
formulation of focus group topics for next year’s CAC. Three of the five themes presented - 
particularly Early Intervention, Parent and Community Involvement, and Student Support – 
include recommendations requiring further research and analysis on how the district might 
implement such strategies. Since recommendations within these themes came from different 
committees (early childhood, elementary education, junior high, high school), further analysis of 
these themes should include a comprehensive look of the topic, especially in cases where 
recommendations made by the different committees (e.g., Parent and Community Involvement) 
might overlap.  

Recommendation Two: A status on the implementation of the short-term recommendations in 
this report should be provided to CAC members. Ideally, at the first CAC meeting of next year 
when focus group topics are presented, the district should also present a status report on any 
actions taken or considered by the district as a result of this report’s recommendations or past 
year’s reports related to this topic.  
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Dr. Erika Hunt
Center for the Study 
of Education Policy

Dr. Erika Hunt

Center for the Study

of Education Policy

Background Information

• Center for the Study of Education Policy

http://www.centereducationpolicy.ilstu.edu/

• P-20 policy researcher

– Generalist rather than specialist

• Former CAC member

• Collaboration with colleagues at Illinois 

State University

• No cost to the district 

What Does College and 

Career Readiness Mean? 

It means ensuring that students 

are prepared for college-level 

courses upon high school 

graduation or for a job that can 

earn a livable wage.

Why Is This A Problem?

• Between 30 and 40 percent of students 

enrolling in college require at least one 

remedial class. 

• About half of all students who start 

college never finish. 

• In a survey by Achieve, Inc. employers 

said that about 40 percent of the high 

school graduates they hired did not 

have the skills to advance in their jobs.

Source: Carnevale, Anthony P. and Donna M. Desrochers, Standards for What? The Economic Roots of K–16 Reform,
Educational Testing Service, 2003.

Jobs in Today’s Workforce Require 

More Education & Training
The Rise of the Middle-Skill Jobs

Source: The Future of Middle-Skill Jobs” by Harry J. Holzer and Robert I. Lerman, Brookings Institution, February 2009. 

• High-skill jobs

– Occupations in the professional/ technical and 
managerial categories. 

– Often require four-year degrees and above

• Middle-skill jobs

– Occupations that include clerical, sales, construction, 
installation/repair, production, and 
transportation/material moving.

• Low-skill jobs

– Occupations in the service and agricultural categories. 

Often require some education and training beyond high school (but typically less 
than a bachelor’s degree), including associate’s degrees, vocational certificates, 
significant on-the-job training.

http://www.centereducationpolicy.ilstu.edu/
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UNEMPLOYMENT RATE
LEVEL OF

EDUCATION

MEAN 

INCOME

6% TOTAL $48,023

17% HS Dropout $20,383

7% HS Graduate $33,332

6% Some College $38,289

2% Bachelor’s & Above $79,243

Source: U.S. Census Bureau (2008).  “Current Population Survey, Annual Social and Economic Supplement.”  Figures are based on total 
person within the civilian labor force

Personal Benefits of Education 

in Illinois

Of Every 100 9th Graders in 

Illinois…

Source: NCHEMS Information Center for Higher Education Policymaking and Analysis. Student Pipeline - Transition and
Completion Rates from 9th Grade to College. 

Number of Dropouts in Unit 5 

Since 2002 = 3,769 students 

10

Fear That America Is 

Losing 

Its Leading Edge

America’s International Edge     

is Slipping

Source: OECD, “Education at a Glance,” 2007 (All rates are self-reported)

% of Citizens with Postsecondary Degrees Among OECD Countries, by Age Group (2006)

55-64 45-54 35-44 25-34 ALL (25-64)

1 U.S. (38%) Canada (43%) Canada (51%) Canada (55%) Canada (47%)

2 Canada (37%) U.S. (40%) Japan (46%) Japan (54%) Japan (40%)

3 N.Z. (30%) Japan (39%) Finland (41%) Korea (53%) U.S. (39%)

4 Denmark (28%) N.Z. (38%) U.S. (41%) N.Z. (44%) N.Z. (38%)

5 Finland (27%) Finland (34%) N.Z. (39%) Ireland (42%) Finland (35%)

6 Australia (26%) Denmark (33%) Korea (37%) Belgium (42%) Denmark (35%)

7 Sweden (25%) Australia (32%) Denmark (36%) Norway (42%) Australia (33%)

8 Norway (25%) Norway (30%) Belgium (35%) France (41%) Korea (33%)

9 Neth. (25%) Neth. (30%) Norway (35%) Denmark (41%) Norway (33%)

10 U.K. (24%) Switz. (29%) Iceland (34%) U.S. (39%) Belgium (32%)

11 Switz. (24%) Iceland (29%) Australia (33%) Spain (39%) Ireland (31%)

12 Japan (23%) U.K. (29%) Switz. (33%) Sweden (39%) Sweden (31%)

13 Germany (23%) Sweden (29%) Ireland (33%) Australia (39%) U.K. (30%)

14 Belgium (22%) Belgium (27%) Spain (31%) Finland (38%) Neth. (30%)

15 Iceland (21%) Germany (25%) U.K. (31%) U.K. (37%) Switz. (30%)

Illinois (38%) Illinois (43%) Illinois (41%) Illinois (40%)

America’s International Edge is Slipping

Source: OECD Education at a Glance, 2007; National Center for Higher Education Management Systems analysis of 2007 American 
Community Survey.  http://www.higheredinfo.org 
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15 Year Old Americans 

Compared Internationally

•25th on performance in Math

•21st on performance in Science

•15th on performance in Reading

•24th on performance in Problem Solving

Top performing countries include:  Finland, 

Korea, Japan, Germany, Australia, New 

Zealand, Netherlands, Singapore, Taipei, and 

Czech Republic

Organization for Economic Co-Operation and Development and U.S. Department of Education

225 223
221

196
195 191 190 188

180

150

170

190

210

230

250

Korea Japan China Australia Russian

Federation

Netherlands England Canada UNITED

STATES

International 
Average = 193 

School 
Days/Year

Average Number of Instructional 

Days in School Year
By Country

SOURCE:  Trends in International 
Mathematics and Science Study (TIMSS) 2003

How Students Spend Their Time Out of School

on a Typical School Day 
(Hours Per Day, Grade 8)

By Country

2.7 0.9 1.6 1.3 0.9 0.6 0.7

1.7 1.5 1.8 0.7 0.6 1.7 0.8

1.7 1.4 1.4 1 1 1.4 0.9

2 0.9 1.7 1.6 0.7 1.3 1.4

2 1 2.5 1.3 1.1 0.4 1.8

2 1.1 2.4 1.4 0.5 1.4 1.3

2.1 1.2 2 1.7 0.5 1.5 1.6

2 1.4 2 1.7 0.6 1.5 1.5

2.2 1.1 2.4 1.8 0.7 1.8 1.8

0 2 4 6 8 10 12

Japan

Korea

China

Australia

Russian Federation

England

Netherlands

Canada (Quebec)

UNITED STATES

Watch TV and Videos Play Computer Games Play or Talk with Friends

Play Sports Read a Book for Enjoyment Use the Internet

Work (at home and paid)

Total 

Non-School Time

10.6

10.1

11.8

10.7

9.6

10.1

8.7

8.8

8.8

SOURCE:  Trends in International Mathematics and Science Study (TIMSS) 2003

National Goals for 

College Completion

President Obama - By 2020, America will once 

again have the highest proportion of college 

graduates in the world.

Lumina Foundation's goal is to increase the 

percentage of Americans with two- or four-

year college degrees/credentials from 39 

percent to 60 percent by 2025, an increase of 

23 million graduates above current rates.

17

Career and College 

Readiness Begins 

Early

The Importance of 

Early Childhood 
Short-Term Outcomes

• higher achievement test scores 

• reduced need for special education services

• lower grade retention rates 

Long-Term Outcomes

• higher rates of high school completion

• higher rates of college attendance 

• lower rates of incarceration

• more likely to have a stable employment history

• less likely to be on welfare

Horton, 2007; Reynolds, Temple, Ou, Robertson, Mersky, Topitzes, & Niles, 2007; The Committee for Economic 

Development, 2006; Wat 2007
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Ready To Learn?

• Reality that schools are held accountable 

regardless of the readiness to learn that a child 

exhibits 

• School Readiness

• Illinois Kindergarten Readiness Assessment 

• Ready Schools

• Fade Out Concept 

• Federal Priority

Predicting Success Early

Research shows that children 

not reading at grade level by 

3rd grade face a 90 percent 

chance of dropping out of 

school and a high chance of 

being unemployed

Karoly, Greenwood, Everingham, Hoube, Kilburn, 

Rydell, Sanders, Chiesa (1998) 

Middle School Years

• A report by ACT (2008) found that the 

level of academic achievement students 

attain by eighth grade has a large impact 

on their college and career readiness.

• Gaining Early Awareness and Readiness 

for Undergraduate Programs (GEAR UP) 0%

5%

10%

15%

20%

25%

30%

35%

40%

45%

50%

Top States
U.S.

Illinois

47%

34%

30%

Eighth Graders Taking 

Algebra I

Importance of 

Rigorous Course Taking

Research shows that the rigor of high 

school course work is the number one 

predictor for how well a student will do 

in college, even predicting whether or not 

they will complete college (Adelman, 

1999).
0%

10%

20%

30%

40%

50%

60%

Top States
U.S.

Illinois

34%

19%20%

57%

34%

30%

32%

19%
17%

11th &12th Graders Earning 3+ on AP Exam
11th &12th Graders Taking AP Exams
11th &12th Graders Taking AP Courses

Students Participating                

AP Courses
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2009 Illinois U.S.

Participation in ACT 97% 45%

Average ACT Score 20.8 21.1

Participation in SAT 6% 46%

Average SAT Score 1775 1509

Illinois’ Students Taking College 

Admissions Exams

Source: ACT (2009), ACT 2009 Results. http://www.act.org/news/data/09/states.html; College Board, Mean SAT Critical Reading, Mathematics and 
Writing Scores by State. http://professionals.collegeboard.com/profdownload/cbs-2009-Table-3_Mean-SAT-CR-MATH-and-Writing-Scores-by-

State.pdf

Importance of 

High Expectations

In regards to parental involvement, 

“subtle aspects” such as parenting 

style and parental expectations have 

a greater impact on student 

outcomes than more explicit forms 

of involvement such as helping with 

homework.

Wahlstrom, Seashore-Louis, Leithwood, and Anderson, 2010

Closing the 

Achievement Gap

Changing Demographics

Illinois’ Demographics

•Illinois has a relatively small proportion of the adult population who 

have a Bachelor’s degree or higher (17.4%), ranking 25th in the 

nation (US Census Bureau, 2004a). 

•Nearly 15% of the adult population has less than a high school 

diploma (US Census Bureau, 2004a). 

•Illinois is second only to New Jersey in how many students migrate 

out of the state for college resulting in a ‘brain drain’ (Dean and 

Hunt, 2006)

•By 2025, the U.S. Census Bureau projects that more people of 

Hispanic origin will live in the state of Illinois than in Arizona or 

New Mexico.

Growth of Income and Racial 

Groups in Unit 5 District
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Achievement Gap Begins Early

What Does 

All of This Mean?

•Focusing on college and career readiness has an 

impact not only on the local community but also 

nationally and internationally

•Focusing on college and career readiness begins 

even before the student steps foot in a Unit #5 

elementary school

•Changing demographics require that improved 

outcomes for college and career readiness cannot be 

achieved without focusing on better results for all 

children

A Timely Topic: Studying the 

College/Career Pipeline in 

Unit #5

Subcommittees

1) Early Childhood Subcommittee

2) Elementary Subcommittee

3) Junior High Subcommittee

4) High School Subcommittee

Supplemental Reading
• The World Is Flat: A Brief History of the Twenty-First 

Century by Thomas Friedman

• The Global Achievement Gap: Why Even Our Best Schools 

Don't Teach the New Survival Skills Our Children Need--

And What We Can Do About It by Tony Wagner

Where We Can Help?

•Identification of Resources (research, articles, contacts)

•Assistance with Data Collection (e.g., survey design or 

collection of data from the district)

•Data not to be used to shame

•Data not to be examined only on the surface 

•Facilitation of CAC Meetings

•Populating CAC Resource Page
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CAC Resources Page
www.ecs.org

Contact Information

Dr. Erika Hunt – elhunt@ilstu.edu

309/438-2725 (work)

309/310-3941 (cell)

Dr. Neil Sappington – nesappi@ilstu.edu

www.centereducationpolicy.ilstu.edu/

mailto:elhunt@ilstu.edu
mailto:nesappi@ilstu.edu
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Prairie State Achievement Exam consists of two Prairie State Achievement Exam consists of two Prairie State Achievement Exam consists of two Prairie State Achievement Exam consists of two 
tests on two days:tests on two days:tests on two days:tests on two days:

� ACT-college readiness

� WorkKeys-career readiness (applied 
mathematics, locating information, reading 
for information)

Graduation Rate:Graduation Rate:Graduation Rate:Graduation Rate:

� 2009-87.5%

� 2010-90.5%











Introduction Engineering Introduction Engineering Introduction Engineering Introduction Engineering 
DesignDesignDesignDesign

� 2008-100

� 2009-74

� 2010-73

Principles of EngineeringPrinciples of EngineeringPrinciples of EngineeringPrinciples of Engineering

� 2008-57

� 2009-45

� 2010-47

Civil Engineering and Civil Engineering and Civil Engineering and Civil Engineering and 
ArchitectureArchitectureArchitectureArchitecture

� 2008-NA
� 2009-NA
� 2010-53
Biotechnical EngineeringBiotechnical EngineeringBiotechnical EngineeringBiotechnical Engineering
� 2008-143
� 2009-129
� 2010-211



Enrollment in courses:Enrollment in courses:Enrollment in courses:Enrollment in courses:

� 2008-104

� 2009-88

� 2010-129

Courses offered:Courses offered:Courses offered:Courses offered:

Automotive Technology, Construction Trades,

Cosmetology, Criminal Justice, Culinary Arts 

(DC), Fire Science (DC), Health Occupations, 

Metalworking Occupations



Elective offerings 5 AP courses

MathMathMathMath

� 18 courses

� 4 AP/honors

ScienceScienceScienceScience

� 17 courses

� 5 AP/honors

EnglishEnglishEnglishEnglish
� 27 courses
� 2 AP/honors
Social StudiesSocial StudiesSocial StudiesSocial Studies
� 14 courses
� 3 AP/honors



� Successful freshman mentoring program to assist 
with transition

� English curriculum redesign to align with 
common core standards and add four honors 
level/1 AP class

� Evaluate and redesign math curriculum to align 
with common core standards grades 6-12

� Standards aligned weekly benchmark 
assessments in grade 9-11 math classes

� Focused study halls and math homerooms

� Need to enhance credit recovery options



Educators are committed to workingEducators are committed to workingEducators are committed to workingEducators are committed to working

collaboratively in ongoing processes of collaboratively in ongoing processes of collaboratively in ongoing processes of collaboratively in ongoing processes of 

collective inquiry and action research in order collective inquiry and action research in order collective inquiry and action research in order collective inquiry and action research in order 

to achieve better results for the students they to achieve better results for the students they to achieve better results for the students they to achieve better results for the students they 

serve.  serve.  serve.  serve.  DuFour, DuFour, Eaker, & Many (2006)

The most promising strategy for sustained, substantive schoolThe most promising strategy for sustained, substantive schoolThe most promising strategy for sustained, substantive schoolThe most promising strategy for sustained, substantive school

improvement is building the capacity of school personnel to improvement is building the capacity of school personnel to improvement is building the capacity of school personnel to improvement is building the capacity of school personnel to 

function as a professional learning community.  The path tofunction as a professional learning community.  The path tofunction as a professional learning community.  The path tofunction as a professional learning community.  The path to

change in the classroom lies within and through professionalchange in the classroom lies within and through professionalchange in the classroom lies within and through professionalchange in the classroom lies within and through professional

learning communities. learning communities. learning communities. learning communities. Milbrey McLaughlin (1996)
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CAC REPONSES 

1. What do you believe is the greatest barrier to Unit 5 providing educational services to early childhood 

students?

 
Response 

Percent

Response 

Count

Finances 76.0% 19

Program availability 32.0% 8

Space availability 44.0% 11

Communication of program 

offerings
36.0% 9

Parent willingness to enroll students 24.0% 6

  answered question 25

  skipped question 2

2. How do you think Unit 5 excels in providing early childhood educational services? 

 
Response 

Percent

Response 

Count

Centralized locations 40.9% 9

At-risk children identified early 40.9% 9

Quality Screening 18.2% 4

Works well with at-risk children 22.7% 5

Dedicated staff 63.6% 14

  answered question 22

  skipped question 5
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3. Where should Unit 5 direct its goals in providing early childhood educational services? 

 
Response 

Percent

Response 

Count

Add more spaces 50.0% 12

Secure additional funding 54.2% 13

Teach critical thinking and problem 

solving
20.8% 5

Educate parents on expectations 54.2% 13

Continue to provide kindergarten 

readiness
45.8% 11

  answered question 24

  skipped question 3
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4. What do you believe is the greatest barrier to Unit 5 providing educational services to elementary students?

 
Response 

Percent

Response 

Count

Lack of Parental Involvement 51.9% 14

Finances 51.9% 14

Lack of consistency in way 

information is shared
18.5% 5

Large class sizes 63.0% 17

Teacher respect for students 7.4% 2

Support for high-poverty schools 11.1% 3

Classroom web sites 11.1% 3

Regular skyward updating by 

teachers
3.7% 1

Meeting student needs outside 

school
14.8% 4

  answered question 27

  skipped question 0
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5. How do you think Unit 5 excels in providing educational services to elementary school students ?

 
Response 

Percent

Response 

Count

Use of technology 32.0% 8

Promoting school pride 12.0% 3

Developing social schools   0.0% 0

Great principals 32.0% 8

Communicating using School 

Reach
16.0% 4

Title 1 schools provide reading 

skills for all students
12.0% 3

Dedicated faculty 52.0% 13

Focus on reading and math 52.0% 13

Community feel 32.0% 8

  answered question 25

  skipped question 2



5 of 10

6. Where should Unit 5 direct its goals in providing educational services to elementary school students? 

 
Response 

Percent

Response 

Count

Consistency of program offerings 

across district
46.2% 12

Ensure development of critical 

thinking
50.0% 13

Teach problem solving 30.8% 8

Provide more opportunities for 

group interaction
  0.0% 0

Reducing duplicate info going home 

with children in same households
3.8% 1

Implement study skills class for 

f i f th-graders
30.8% 8

Offer better gifted programs 34.6% 9

Increase parental involvement 50.0% 13

  answered question 26

  skipped question 1
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7. What do you believe is the greatest barrier to Unit 5 providing educational services to junior high school 

students?

 
Response 

Percent

Response 

Count

Limitations on classes for special 

ed students
8.0% 2

Finances 40.0% 10

Limited tutorial opportunities for 

music students
12.0% 3

Better prepare students for next 

level expectations
56.0% 14

Better updating of Skyward needed   0.0% 0

Unqualified teachers 8.0% 2

Parental Involvement 40.0% 10

Student Involvement 4.0% 1

Not enough advanced classes 36.0% 9

Limited counseling 24.0% 6

  answered question 25

  skipped question 2
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8. How do you think Unit 5 excels in providing educational services to junior high school students ?

 
Response 

Percent

Response 

Count

Extra-curricular activities 41.7% 10

Skyward family access 33.3% 8

Dedicated faculty 45.8% 11

Teacher/parent communication 20.8% 5

Level of Student involvement 8.3% 2

Team concept 58.3% 14

Diversity 16.7% 4

High school prep offerings 12.5% 3

  answered question 24

  skipped question 3
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9. Where should Unit 5 direct its goals in providing educational services to junior high school students? 

 
Response 

Percent

Response 

Count

More foreign language 24.0% 6

Better prepare students for high 

school
40.0% 10

Partner with companies for 

additional funding
36.0% 9

Better develop reading and writing 

curriculum
36.0% 9

Addition of Intramural sports 4.0% 1

Provide more materials for 

struggling students
16.0% 4

Problem solving and critical 

thinking
64.0% 16

Bullying prevention 36.0% 9

  answered question 25

  skipped question 2
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10. What do you believe is the greatest barrier to Unit 5 providing educational services to high school students?

 
Response 

Percent

Response 

Count

Finances 36.4% 8

Parental communication 31.8% 7

Class size 50.0% 11

Meeting needs of low-achieving 

students
40.9% 9

Favoritism for some students 18.2% 4

Emphasis on athletics 22.7% 5

Lack of diversity in class offerings 13.6% 3

  answered question 22

  skipped question 5

11. How do you think Unit 5 excels in providing educational services to high school students 

 
Response 

Percent

Response 

Count

College preparedness 34.8% 8

Freshman mentoring program 65.2% 15

Math and Science courses 34.8% 8

Fine arts programs 8.7% 2

AP offerings 39.1% 9

Dedicated faculty 39.1% 9

  answered question 23

  skipped question 4
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12. Where should Unit 5 direct its goals in providing educational services to high school students?

 
Response 

Percent

Response 

Count

Problem solving and critical 

thinking
45.8% 11

Teaching study skills 29.2% 7

More vocational offerings 12.5% 3

More course offerings 8.3% 2

Better prepare students for college 

entrance exams
16.7% 4

Eliminate PE 16.7% 4

Provide more low-income students 

support
16.7% 4

Improve reading/writing across the 

curriculum
33.3% 8

Improve teacher technology 

training
4.2% 1

Encourage parental involvement 45.8% 11

Require physics 8.3% 2

Zero tolerance bullying 20.8% 5

More dual credit offerings 16.7% 4

Educate parents on college funding 

opportunities
16.7% 4

  answered question 24

  skipped question 3
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The New Illinois Learning The New Illinois Learning 
St d dSt d dStandardsStandards

Incorporating the Common Coreco po at g t e Co o  Co e

This presentation is a combination to two ISBE presentations:
Back to School and Common Core Webinar 2010



History of Standards MovementHistory of Standards Movement

 Nation at Risk (1985)( )
 State Goals (1993)
 Illinois Learning Standards (1997) Illinois Learning Standards (1997)
 No Child Left Behind (2001)

Illi i  A  F k (2004) Illinois Assessment Framework (2004)
 Common Core Standards (2010)



Why change the standards?y g
Expectations were different in 1997 when 
Illinois adopted the current standardsIllinois adopted the current standards.
To provide clear consistent academic 
benchmarks for essential learning and benchmarks for essential learning and 
skills.
Students and parents will clearly 
understand the knowledge students are 
expected to attain each year.
A   t it f   t t  t   ll b t  An opportunity for states to collaborate, 
innovate and reach economies of scale.



GRADES:
1997 Illinois Learning Standards1997 Illinois Learning Standards

English Language Arts

Math We will do better!

Fordham Institute



What (who) are the Common 
Core? 

 National Governors Association (NGA)
 Council of Chief State School Officers 

(CCSSO)
 Funded by these two organizationsFunded by these two organizations
 National Standards Movement

40 t t  h  d t d  ith    40 states have adopted, with seven more 
committed to adopting them



Why are a Common Set of Why are a Common Set of 
S d d  I ?S d d  I ?Standards Important?Standards Important?

 Preparation: designed for students to be  Preparation: designed for students to be 
college and career ready upon completing 
secondary education.y

 Quality: flexibility to teach standards in depth 
and across disciplines that can be tailored to and across disciplines that can be tailored to 
fit the student’s needs. 

 Skilled Workforce: emphasize skills and 
application, in addition to content, to prepare 
t d t  f  th   kfstudents for the workforce.



Why are a Common Set of Why are a Common Set of 
Standards Important?Standards Important?

 Clarity: designed to help teachers, students, 
and parents understand what is expected of 
them to be ready to enter the workforce or 
college
C i l l h l i fi ld ll Consistency: levels the playing field so all 
students will be held to the same rigorous 
expectations expectations 

 Global Society: internationally benchmarked to 
high performing countrieshigh performing countries



What We Know (as of today)What We Know (as of today)
 Core Standards were 

d d  ELA d 
 Assessment will be ready to 

adopted in ELA and 
Math June 2010

implement in 2014-2015

A  ill b  
 All other ILS stay the 

same

 Assessment will be 
technology based

 ISAT/PSAE stay the 
same Spring 2011

 Assessment will have three 
formative; one summative 

   same Spring 2011 assessment in one year



What We Don’t Know 
(as of today)
 What the assessment 

ll l k l k
 Full depth of Common 

will look like

 The gaps between 

Core

Wh  h l  ill b   The gaps between 
current ILS and 
Common Core

 What technology will be 
needed

 How this will affect 
teacher evaluation 

 How AYP will be calculated

teacher evaluation 
system  When Science Common 

Core will be released



KK‐‐12 12 ELA StandardsELA StandardsKK 12 12 ELA StandardsELA Standards

 Benchmarked to College and Career Readiness g
Anchor Standards.

 K 8 standards are listed by grade level   K‐8 standards are listed by grade level. 

 9‐12 standards are listed in two year bands to allow 
flexibility in course design.

 Common Core website



Mathematics Standards
• K‐5 standards provide students with a solid foundation in whole 

numbers, addition, subtraction, multiplication, division, fractions numbers, addition, subtraction, multiplication, division, fractions 
and decimals.

• 6‐8 standards describe robust learning in geometry, algebra, and g g y, g ,
probability and statistics. 

• 7 and 8 include significant algebra and geometry content. 
Students who have completed 7th grade and mastered the content 

and skills will be prepared for algebra in 8th grade or 
after.after.

• 9‐12 No specific course sequence or structure 
recommended  recommended. 



What about the other Illinois 
learning standards?learning standards?

Standards for social/emotional, ,
social science, fine arts, foreign 
lan a e  h sical de el ment and language, physical development and 
health and science will remain in 
place.



In additionIn addition….
Standards for literacy in history/social studies, science, 

and technical subjectsand technical subjects

Literacy is the responsibility of teachers in
those subjects.

Comprehension strategies and standards for writing, Comprehension strategies and standards for writing, 
speaking and listening are embedded

Complement rather than replace content standardsComplement rather than replace content standards

Aligned with college and career readiness expectations



What about Assessment?

•No changes will be in place for 
2011 Spring ISAT and PSAE 2011 Spring ISAT and PSAE 
assessments.

•Illinois is a governing state in the 
i26 state PARCC Consortium



Assessment System Design

◦ More Meaningful Standards: consistent across 

Assessment System Design

More Meaningful Standards: consistent across 
states, clear to the public and on track for college.

◦ Higher Quality Tests:  assessments will include Higher Quality Tests:  assessments will include 
performance tasks to measure critical thinking, 
strategic problem solving, research and writing.

◦ Through-Course Testing:  Students will take 
parts of the assessment at key times during the 
school year, closer to when they learn the 
material. 



Assessment System Design

◦ Maximize Technology:  PARCC 

y g

gy
assessments will be computer based. 

◦ Cross State Comparability:  States in ◦ Cross-State Comparability:  States in 
PARCC will adopt common assessments 
and common performance standardsand common performance standards.



3rd grade example3 grade example

At Jerome Horwitz Elementary, the 
day starts at 8:30 and ends at 3:30. day sta ts at 8:30 a d e ds at 3:30. 

Students have 40 minutes for lunch 
and 20 minutes for recess. Draw a 

picture to show long they are in class 
each day.y



Eighth Grade Performance Based Assessment: Draw conclusions 
from this graph and explain your reasoning



6-8 ELA6 8 ELA

6-8: Students summarize development p
of morality of Tom Sawyer in Mark 
Twain’s novel, Tom Sawyer, and y
analyze its connection to themes of 
accountability and authenticity by y y y
noting how it is conveyed through 
characters, setting, and plot. [RL.8.2]g p [ ]



Teaching and Assessing for Deep Understanding

"A 8 00 P f C l Cl l k hi"At 8:00 a.m. Professor Cal Clueless parks his 
car in front of his office building. He walks into 
the building and for exercise walks up the stairs g p
to his office on the tenth floor. As soon as he 
gets to the tenth floor, he remembers he left his 
laptop in his car He runs a little way down thelaptop in his car. He runs a little way down the 
hall to the elevator, takes the elevator down, runs 
to his car, gets his laptop, and runs back to the 
l t H t k th l t t th t thelevator. He takes the elevator up to the tenth 

floor and walks a little way down the hall to his 
office and sits down at his desk.”

Graph the distance Cal traveled from 8:00 a.m. to when he sat at 
his desk as a function of elapsed time.



K-1 ELAK 1 ELA

 Students identify words and phrases fy p
within Molly Bang’s The Paper Crane 
that appeal to the senses and suggest pp gg
the feelings of happiness experienced 
by the owner of the restaurant.y

(e.g., clapped, played, loved, 
overjoyed). [RL.1.4]j y ) [ ]



6-8 ELA6 8 ELA

6-8: Students summarize development p
of morality of Tom Sawyer in Mark 
Twain’s novel, Tom Sawyer, and y
analyze its connection to themes of 
accountability and authenticity by y y y
noting how it is conveyed through 
characters, setting, and plot. [RL.8.2]g p [ ]



History/Social Studies & Science, Mathematics, 
and Technical Subjectsand Technical Subjects

11-12: Students integrate information g f
provided by Mary C. Daly, vice 
president of San Francisco Federal p f
Reserve Bank, with data presented 
visually in the FedViews report. In y p
analysis of these sources of information 
presented in diverse formats, students p
frame and address a question or solve a 
problem raised by evaluation of the p y
evidence. [RH.11–12.7]



What’s Next?What s Next?

 Slow and steadyy
Good Assessment Design:

St d d  ( t ‘ )◦ Standards (got ‘em)
◦ Assessment (waiting)
◦ Teaching Strategies (perfecting now)

Collaboration will be keyy
Time



ISBE’s TRANSITION ISBE’s TRANSITION TO NEW ILLINOIS 
LEARNING STANDARDSLEARNING STANDARDS

Adoption 
Communication & Information
Awareness

Phase I
Awareness

Present – End of  2011 School Year

Communication & InformationPhase II
Resource Development
Technical Assistance

Design of Implementation System

Transition
ImplementationPhase III

Summer 2011 – End of  2012 School Year

Technical Assistance

Summer 2012/Fall 2013/Spring & Summer 2014

Fall 2014 2015 Spring *** New Assessment



For Additional 
Information VisitInformation Visit

http://www.isbe.net/common_core/

www.corestandards.orgg

Compiled by Diane Stempinski Assistant Superintendent
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McLean County Unit 5 School District 
Citizen’s Advisory Council 

Early Learner Subcommittee Report 
March, 2011 

 
Question: How Can Experiences in Early Childhood Education Help  

Build a Behavioral Pattern which Leads to Increased High School Graduation  
Rates and better College or Vocational Preparation? 

 
Introduction. 

 
Currently the McLean County Unit 5 school district has low drop-out rates (approximately 

2.4% of the student population), considerably lower than the 3.5% found state wide (CAC report 
on dropouts, 2009-2010). However, even this low rate translates into 302 students in Unit 5 
schools that dropped out during the 2008-2009 school year and 3,769 students that have dropped 
out of the district since 2002. The ramifications of students leaving without graduating are 
significant for those students, their families, and the McLean County community at large. 
Indeed, according to the 2009-2010CAC report, research has linked graduation failure to 
increases in crime and poverty, increased use of social services, and decreased earning (and 
taxing) potential. The Alliance for Excellent Education (2009) estimated a loss of nearly $12 
billion in total lifetime additional income for the Illinois students who dropped out of high school 
in 2009. As noted in the CAC report, societal costs include losses in tax revenue and increases in 
the demand of public assistance.  

 
It is important to note that the drop-out rate is not evenly distributed across socioeconomic or 

racial categories, particularly given the rapidly changing demographics of Unit 5.  Individuals 
from racial and linguistic minorities have much higher dropout rates, as do those from the lowest 
socioeconomic class. In particular, the fastest growing segment of the population of the United 
States is from the minority population (students from low-income families, Latino/a, non-English 
speaking immigrants, and other minority groups). Indeed, the low-income population in Unit 5 
schools has increased from 16% to 28.7%  since 1999 (2009 Illinois School Report Card data), 
with the majority of these low income students coming from ethnic and racial minority groups. 
Given these risk factors, it is apparent that the Unit 5 high school dropout rate is most likely to 
increase if preventative measures are not adopted. 

 
A variety of programs have been put in place to counter this trend. High school and junior 

high study programs, intensive reading programs and tutoring in the elementary schools and 
teacher work groups which emphasize identifying and intervening with children most at risk are 
already in place. But, perhaps an often overlooked but critical component is early childhood 
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education. After all, early childhood education is often a child who is at risk’s first introduction 
to a formal learning setting. 

 
Unit 5, as with most districts both state and nationwide, typically offer early intervention 

services (defined as age 3 to 5) for two categories of students: those requiring special education, 
as defined by IDEA, and those determined to be at risk. According to the current Federal IDEA 
(PL 108-446), states are required to identify, locate and evaluate all children with disabilities, 
aged birth to 21 who are in need of early intervention or special education services. Part C of 
IDEA requires that early intervention must, to the maximum extent appropriate to the needs of 
the child,  provide intervention in natural environments including the home and community 
settings in which children without disabilities participate (34 CFR §303.12(b)).  Natural 
environments are defined as “settings that are natural or normal for the child’s age peers who 
have no disabilities.” (34 CFR §303.18(b)).   A federal grant program was enacted that assists 
states in operating a comprehensive state-wide program of early intervention services, and Unit 5 
receives some monies from this grant program.  

 
It is important to note that states have some discretion in setting the criteria for eligibility and 

whether to serve at risk children. Thus, state eligibility criteria vary widely.  Several components 
of the program are national, however. For example: 

 
• Child Find programs, which are screening programs implemented to identify and 

determine eligibility for children who are at risk or have special education needs, ages 
birth to age 21. 

• Development of an Individualized family service plan (IFSP) or individualized 
education plan (IEP) for eligible children. 

• A state interagency coordinating council (SICC) 
• Programmatic transition programs for children aging out of early intervention. 

 
Implementation of early intervention programs is, however, left up to each state. Again, 

states are eligible for federal block grant funding, with programs receiving funding required to 
follow the federal requirements. In addition, states may implement their own requirements and 
funding. Individual districts may then apply for state and federal funding of programs developed 
on the local level. Thus, early intervention programs vary widely from school district to school 
district both within the State of Illinois and across the nation. A brief review of national and state 
requirements, followed by a brief review of Unit 5 program provides important background 
demographics and information on services provided for at risk and special education 
preschoolers. 
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National Trends in Early Intervention. 
 

The National Center for Education Statistics conducted a study on prekindergarten 
children in U.S. Public Schools: 2000-2001 (NCES 2003-019). Several key findings emerged 
from the report. Approximately 35% of all regular and special education public elementary 
schools had prekindergarten classes nationwide.  The likelihood of a public school offering 
prekindergarten classes was related to poverty concentration: 51% of elementary schools with 
the highest poverty concentration offered preschool/prekindergarten programs, while only 25% 
of elementary schools with the lowest poverty rate offered similar programs. This underscores 
the need for early intervention for children who may be at risk due to socioeconomic factors. 
  

In the 2000-2001 school year approximately 822,000 children ages birth to 5 were 
enrolled in 58,500  early intervention programs. Sixty-seven percent of these were general 
education classes, with the remaining 33% special education classes. The largest percentage of 
these children (68%) was 4 year olds, with 20% being 3 year olds. Examination of racial and 
ethnic backgrounds revealed that 49% of these children were white, 24% were Hispanic, 23% 
were African American, 3% were Asian, and 2% were Native American/Alaskan Native. This is 
compared to regular public education student demographics of 61% white, 17% African 
American, 17% Hispanic, 4% Asian, and 1% Native American/Alaskan Native. This suggests 
that minority students are more likely to be enrolled in early intervention programs. In addition, 
percentages of particular minorities varies by geographic region. A significantly higher 
percentage of enrolled children in the southwest are Hispanic, while the large Northern cities 
(e.g., Chicago, Detroit, Cleveland) have higher percentages of African American enrollment.     
  
Support services were also an integral part of early intervention. According to the survey, three 
typical services were offered: transportation (79%), meals (74%), and extended day care (18%). 
(Executive Summary, Prekindergarten in US. Public Schools: 2000-2001; 
http://nces.ed.gov/sursveys/frss/publications/2003019/). 

 
Program Effectiveness.  Programs reviews suggest that, on a national level, early 

intervention programs are generally highly effective. Typically, the programs result in significant 
progress for the children both while they are enrolled, and as the children move into regular 
public education. However, at-risk children not enrolled in early education programs do not fair 
as well. Recent data from a national study (Malone, West, Flanagan % Perk, 2006) show that 
approximately 5% of children repeat kindergarten nationwide, with an additional 6% of children 
starting kindergarten a year later than age-eligibility (Graue & DePerna, 2000; Zill, Loomis & 
West, 1997).  Several important characteristics of these children emerged from the national 
study: 
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• Compared to children who successfully complete kindergarten, children who repeat 
kindergarten are significantly more likely to  

o Have parents with less than a high school education 
o be living in poverty 
o have no preschool or early childhood experience 
o not attend a full day kindergarten program 
o have a diagnosed developmental difficulty 

 
• By the end of the first grade, children who repeated kindergarten are more likely to 

o Have lower reading levels 
o Have lower mathematical knowledge and skills 
o These deficits remain at least through the third grade. 

 
• Further, Brief, Hong and Raudenbush (2005) found that repeating kindergarten did 

NOT decrease the discrepancies in reading and mathematics skills in those children. 
Rather, the achievement remained below their peers who did successfully complete 
kindergarten throughout the elementary years. 
  

• Assessment of children’s perceptions about themselves indicates that children’s 
assessment of their competency and social skills are strongly correlated with their end 
of year academic achievement. 
 

Critically, changing schools was highly related to kindergarten failure. While 51% of 
children who repeated kindergarten remained in their school for the entire first kindergarten 
attendance year, 49% of these children changed schools at least once. Thirty nine percent of 
kindergarten repeaters had changed schools at least once, while an additional 10% had 
changed schools two or more times. This mobility is consistent with children residing in low 
income homes. 

 
The importance of consistent and programmatic access to early childhood education may 

be one way of resolving this issue. There is a wide discrepancy in the preparation of 4 year 
olds for reading and mathematical readiness. A national study (The Early Childhood 
Longitudinal Study Birth Cohort of 2001, NCES 2006-043)) examining the academic 
readiness of 4 year old children tested in 2005-2006 found that only 33% of 4 year olds were 
proficient in letter recognition. Broken down by racial demographics: 

• Only 23% of Hispanic and 19% of American Indian/Alaska Native children  showed 
proficiency in letter recognition 

• 28% of African American children showed proficiency 
• 37% of White children showed proficiency 
• 49% of Asian children showed proficiency 
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Mathematical proficiency was much higher in these tested 4 year olds, with 65% of these 

children proficient at recognizing numbers and shapes. Again, this varied by racial group: 
• Only 51% of Hispanic and 40% of American Indian/Alaska Native children  showed 

proficiency in letter recognition 
• 55% of African American children showed proficiency 
• 73% of White children showed proficiency 
• 81% of Asian children showed proficiency 

 
In summary, children who fail kindergarten are more likely to be from a minority or low 

socio-economic family setting. These children continue to be more likely to show academic 
deficits in first grade, and these deficits continue at least through the third grade. Further, 
children who experience early failure are more likely to show less confidence in their academic 
and social skills. National Assessments of four year olds show wide range of readiness skills, 
with minority children more likely to show less school readiness than their nonminority peers. 
This is likely to affect kindergarten performance, and increase the likelihood of kindergarten 
failure. Thus, there is a significant need for early intervention programs, particularly those 
targeting children who are most at risk. 

 
Early intervention programs on a national level highly are highly varied, are under the 

supervision of each state, but typically enroll a higher percentage of minority children. Data from 
these programs show that the enrolled children make significant gains during their enrollment in 
early intervention programs, but these gains may be lost or reduced as the children enter regular 
public school first grade. Thus, it appears that there remains a strong need for transition 
programs and continued follow-up and intervention, as necessary, throughout these at-risk 
children’s academic career. 

 
State of Illinois Early Intervention. 

 
The State of Illinois, through the Illinois State Board of Education (ISBE) offers both 

training and technical assistance to school districts through two projects: Early Choices and 
STARNET. In addition, there is also an Early Childhood Intervention Clearinghouse, which 
provides library and information services to all Illinois residents. Through Illinois’s Child Find 
Project, public awareness materials are available for use by school districts and early intervention 
programs.   

 
Project Early CHOICES http://www.projectchoices.org/ 

Project CHOICES/Early CHOICES (Children Have Opportunities in Inclusive 
Community Environments and Schools) was developed to assist school districts in the 
development of inclusive options for young children with disabilities.  This program provides 

http://www.projectchoices.org/�
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support for school districts to include children ages 3-5 with their nondisabled peers in typical 
preschool settings. Project CHOICES provides technical assistance, in-service training, 
consulting, meeting facilitation, resource sharing and assists cooperation and sharing between 
districts.  

 
Early Intervention Clearinghouse. www.eiclearinghouse.org. 

The EIC provides a variety of information services through online access, with library 
loan services for Illinois residents. Information includes topics such as health, educational 
approaches for young children with and without disabilities, and developmental concerns which 
may affect the educational or physical development of infants and young children.  In addition, 
the EIC staff are available to answer specific reference questions, prepare bibliographies, make 
referrals to other libraries or information systems, and present workshops or exhibits. In addition, 
a free quarterly newsletter, Early Intervention, is available. 
      
     STARNET (Support and Technical Assistance Regionally).     
      http://www.isbe.state.il.us/SPEC-ED/html/sped_early_child.htm 

The STARNET system serves young children, their families and school districts or 
communities in Illinois. The system is designed to develop more effective partnerships and 
linkages among families, professionals and systems. STARNET also provides training and 
technical assistance to early childhood special education preschool staff and families of young 
children. STARNET consists of several regions: Northwest/Central Regions I&III, Northern 
Region II, Southern Region IV, City of Chicago Region V, and Region VI . 
 

The mission of STARNET is “to promote and support a comprehensive, family-centered, 
consumer driven technical assistance system for all young children, families and communities. 
STARNET promotes excellence, provides leadership and offers rich opportunities for personal 
and professional growth and systems development in collaboration with families, schools and 
other community stakeholders.” 

 
According to their website (http://www.isbe.state.il.us/SPEC-ED/html/sped_early_child.htm), 

“STARNET accomplishes its mission by: 
• Identifying needs and responding to requests for support of staff and families involved in 

early childhood special education 
• Developing and delivering in-service training and technical assistance, including 

workshops, satellite distance education, consultation, mini-grants, fellowships, referrals 
and materials loan and dissemination;  

• Supporting family education and involvement;  
• Collaborating with other early childhood initiatives, agencies and personnel;  
• Promoting family-centered perspectives within STARNET services and with other 

initiatives, organizations and personnel. “ 
 
An Early Childhood Program Matrix has been developed by Beneke, Ruther, & Fowler 

(2009), which identifies and compares the descriptions of nine programs currently in place in 

http://www.eiclearinghouse.org/�
http://www.isbe.state.il.us/SPEC-ED/html/sped_early_child.htm�
http://www.isbe.state.il.us/SPEC-ED/html/sped_early_child.htm�
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Illinois. The matrix compares services along a variety of dimensions, such as provided services, 
funding levels, funding sources, eligibility requirements, screening processes, and tuition. This 
report may be at http://ecrp.uiuc.edu/v11n1/beneke.html. 

 
Effectiveness of Early Intervention Programs in Illinois.  A comprehensive review of 

early intervention services, the data analysis reporting of the  Prekindergarten At Risk Program 
(Ruiz, J.H. & Koch, C.A., 2010) has been implemented across the state for over 20 years. 
Several important facts emerge from a longitudinal evaluation of these Illinois programs. 

 
• Between FY86 to FY09 funding has increased from 12.1 million in 1986, to 273.2 

million in BY06, to 380.3million in FY09. From FY06 to FY09, the average cost per 
child also increased by 5.6%. This was due to both an increase in cost of living, but also 
to increased availability of services, including health programs, transportation, and all 
day programs. 
 

• The number of children served has steadily increased from 6,953 in FY 86 to 76508 in 
FY06 to 95,123 in FY09. However, the number of eligible children on the waiting list, 
and thus not served, has remained constant to slightly increasing. In FY00, 68% of 
children were found eligible for programs. This increased to 79% in FY09.  

 
• Minority students being served in non-Chicago school programs has increased from 32% 

in FY95 to 37% in FY00 to 42% in FY09, suggesting a significant shift in the 
demographics of children being served in areas outside Chicago. The percentage of 
Hispanic children has grown the most, from 12% in FY95 to 22% in FY09. The number 
of African American children has slightly decreased from FY95 to FY09, from 29% to 
24%.  

 
• The majority of children served in non-Chicago early intervention programs come from 

low-income families. In FY09 the percentage of low-income students in early 
intervention programs was 62% for non-Chicago programs.  

 
• Parental involvement was a strong factor in students’ success. Many early intervention 

programs required some degree of parental participation. Thus, 97% of parents 
participated in at least 1 to 2 activities during the preschool program. However, only 32% 
of parents participated in parenting skill development activities, a decrease from the 36% 
in FY 06. Given the link between parenting skills and academic success, this is an area 
that should be targeted for improvement.  

 
Students participating in early intervention programs in Illinois generally left the program 

with proficient preparation for kindergarten: 

http://ecrp.uiuc.edu/v11n1/beneke.html�
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• Teachers ranked 83% of participating students as having average or above average 

readiness for kindergarten, and this continued through the second grade.  
 

• The percentage of students participating in early childhood intervention programs 
who successfully completed kindergarten averaged 94%, with 99% of these students 
then successfully passing grades 1 through 11.  

 
• Finally 93% of students participating in early childhood intervention programs 

graduate from high school.  
 

Comparing low income children participating in early intervention programs compared to 
those low income children who did not reveals that: 

 
• 75% of students involved in early intervention programs achieved meets or exceeds 

standards in mathematics on the ISAT tests, and 73% of these children maintained 
these gains through grade 8.  This compares to 32% of all low income children who 
achieved meets or exceeds standards. 
 

• 61% of students involved in early intervention programs achieved meets or exceeds 
standards in reading on the ISAT tests, and this increased to 74% of these children 
who maintained these gains by grade 8.  This compares to 44% of all low income 
children who received meets or exceeds standards in reading. 

 
In summary, children who participate in early intervention programs in Illinois 

(excluding the Chicago area) are more likely to be from a minority or low socio-economic family 
setting, with the percentage of minority and low income children increasing. These children are 
more likely to have a successful year in kindergarten, are judged by their teachers to be average 
or above average, and achieve significantly higher scores on standardized tests such as the ISAT 
when compared to low income children who do not participate in early intervention. Further, 
these skills are maintained through at least the 8th grade, and translate into significantly higher 
high school graduation rates. Thus, there is a significant need for early intervention programs, 
particularly those targeting children who are most at risk, in the state of Illinois. 

 
McLean County Unit District 5 Services. 

 
Currently, Unit 5 offers several early learning programs at several sites. Educational 

opportunities include early learning for at-risk children and those who qualify for special 
education services.  As late as 2009, early learning programs were distributed throughout the 
district in a variety of school sites. In 2010, these programs were condensed to two primary sites, 
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Sugar Creek Elementary and Brigham School, with smaller programs housed at Colleen Hoose 
Elementary, Northpointe Elementary, Parkside Elementary, and Cedar Ridge Elementary.  
Current enrollment is 435 early learners, ages 3 to 5, across the various programs. This 
represents approximately 6.5% of all children enrolled in preK to 5th grade in the district. 

Criteria for admission into early learning programs are primarily based on need. A point 
system is used, such that the most at risk children are accepted first. Criteria for admission 
include income, living situation, trauma, limited English, high risk birth or pregnancy, 
developmental delays, behavioral problems, a family history of trauma, violence, or mental 
illness. Children having other siblings with special education or at risk needs may also qualify. 
Other considerations include family size, mobility of the family, and educational level of parents. 
Parents complete an eligibility survey, and answers from this survey are computed using an 
eligibility summary form, using a complex point system (see appendix II and III). 

  
To be enrolled, children must attend a screening session. Screenings are held in various 

locations throughout the district (the elementary schools, early learning centers, day cares, health 
centers, etc.) throughout the school year. In 2008-2009, 203 children were screened. In 2009-
2010, 167 children were screened. During the current 2010-2011 school year 137 children have 
completed the screening thus far, with two additional screenings scheduled in March and April, 
2011. This will add approximately 45 children, for a total of approximately 182 children this 
academic year. Unfortunately, all eligible children completing the screening in March and April 
of this year will be placed on waiting list, as all current classrooms are full. Obviously, more 
children, at least 45 more, could be served each year, if funds were available. 

 
Of those children accepted into the program, limited Unit 5 data available suggests that most 

children transition into regular kindergarten classes and during this academic year (2010-2011) 
the academic success of early intervention children is being tracked at the first grade at grade 
level. Again, note that data tracking success following early childhood intervention has not been 
a focus for the district. However, the existing data do indicate that the program is relatively 
successful in at least getting these children ready for the early grade school years.  

 
One concern is getting the information to parents regarding early intervention screening and 

early intervention programs. Currently, this is coordinated primarily through the McLean Co. 
Health Department. The materials are typically supplied as hard copies in the form of bulletins 
and brochures, as well as information online (Developmental Screenings- McLean County Local 
Interagency Council www.mclicillinois.com).  Pamphlets include information on Infant, Toddler, 
and Preschool Development screenings and the Macaroni Kid- A weekly e-newsletter and 
website. www.bloomington-normal.macaronikid.com. 

 
 
 
 

http://www.mclicillinois.com/�
http://www.bloomington-normal.macaronikid.com/�
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Several other programs for parental information and support include  
 
• Being a Parent is the toughest job there is!  Parents Care and Share of Illinois - This 

program is a a state-wide family support group. Locally, the coordinator for services is 
Aly Becker, 309-834-5266   

 
• Family Leadership Series - This program is held periodically. Aly Becker is also the 

coordinator for this program.   
 

• Parent Expo - This is a yearly exposition held at Trinity Lutheran Church which 
showcases available resources within McLean County.  

 
• Ready! Set! Grow! Partners in Parenting - This is a parenting education program. 

Information regarding this program may be obtained at 309-862-4686 7.  
 

• Easter Seals Program and Services - Easter Seals provides a variety of speech,physical 
and occupational therapy for young children, as well as educational services for parents. 
The local Bloomington number for information is 309-663-8275.  

 
• Scott Early Learning Center - The Scott Early Learning center provides preschool 

education for at-risk children, in addition to parent education and emergency services. 
Information may be obtained at 309-834-5210.  

 
• The Butterfly Project - This program is designed for  children, birth to age 5, who have 

been exposed to violence. The coordinator for this program is Jeannie Hegdon, who may 
be reached at 309-834-5258.  

 
• Annual Preschool Fair held at the Heartland Community College, Workforce 

Development Center - This service, much like the Parent Expo, provides an opportunity 
for early learning programs to showcase their services. 

 
• Heartland Head Start - This national program serves at risk children, ages 3 to 5, in a 

variety of locations throughout McLean Country. Importantly, Head Start currently has 
two classrooms at the Brigham Early Learner site, and is an integral partner with Unit 5. 
Information regarding Head Start may be found by calling 309-662-4884. 

 
• Child Care Resource and Referral Network - This is a local information clearinghouse, 

and particular assists parents in finding appropriate childcare and preschool programs. 
Information and services may be obtained by calling 309-828-1892.  

 
• Dental Care for low income children is provided through the McLean County Health 

Department at various times throughout the year. Information regarding upcomining 
dental clinics may be obtained by calling 309-888-5539 .  
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• McLean County Health Dept. All Our Kids: Early Childhood Resource Guide - This is a 

comprehensive resource guide for parents of children ages birth to 5. The coordinator for 
this program is Maureen Sollars, who may be reached at 309-888-5539, or via email at 
maureen.sollars@mcleancountyil.gov. 

 
Services provision and program coordination with other agencies and associations within 

McLean County rely heavily on the McLean County Health Department. The health department 
serves as an important asset and contributor to the resources available for the early childhood, 
preschool-elementary developmental period. They provide a network of informational 
dissemination via media, brochures, newsletters, and electronic access. Additionally community 
interactive programs are available. The services and programs provided are quite transparent. 

 
While the McLean Country Health Department is an obvious and strong asset for 

disseminating information regarding early intervention services, there appears to be an absence 
of other means of disseminating information. There is little interface or contact with local 
pediatricians, family practitioners, and dentists regarding availability of early intervention 
services, and little effort is made to contact and inform these individuals as to the availability of 
early intervention programs.  

 
One additional program should be mentioned, that of JumpStart. Jumpstart is a national 

community service program based that trains college students, to specifically work with low-
income preschool children. The training emphasizes both literacy and social skills.  Currently, 
the Illinois State University Jumpstart program places teachers in training at three early learning 
centers within McLean Country, serving approximately 75 preschool children per year.   

 
Strengths and Weaknesses of the Unit 5 Early Intervention Program. 

 
 The committee spent a great deal of time assessing and discussing the current Early 
learner programs, and determining areas of strength and weakness.  Identified Current 
strengths of the Early Learner programs include: 
 

• Well qualified and highly dedicated teaching staff, support staff and Early Learner 
administrators. 
 

• Strong screening program that identifies children who may be at risk or require special 
services 
 

• A variety of programs and services responsive to multiple needs of the population. 
 

• The development of main sites for early learner services at Sugar Creek and Brigham 
schools. This allows for consistent and enriched support services including speech, 
occupational and physical therapy, psycho-social services and special education. 

mailto:maureen.sollars@mcleancountyil.gov�
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However, several weaknesses were noted in the current Early Learner programs as well: 

• While Unit 5 has several parent components currently, due to limited resources the focus 
is more on the child than parenting education or family-based participation focusing on  
helping parents provide educational opportunities to their children. 
 

• The screening programs are not optimally advertised. Dissemination of the screening and 
eligibility are not systematically provided to day cares, particularly home day cares. 
Further, many pediatricians and family practitioners have little, if any, knowledge of 
screening programs. This may result in a number of children going without services or 
being under-served. 

 
• Some children who meet eligibility criteria are not currently being served. They remain 

on a waiting list, due to lack of available classroom space or availability of services. 
 

• The eligibility criteria are fairly rigid and strict. This likely turns away a number of 
children who would benefit from early learning programs, and who may be at risk for 
later learning problems as they reach kindergarten and elementary school. Turning away 
these children may promote later dropping out, as the children meet with failure. 
 

• Unlike many areas of the country, Unit 5 does not have a birth to 3 program. No public 
school services are offered for these children. However, research data strongly suggest 
that intervention as early as birth may significantly improve learning outcomes in at-risk 
children. 
 

• Currently, most children are served in a half-day program, not an all day program.  
Research data suggest all-day programs are more effective and offer greater service 
delivery (Mulligan & Flanagan. 2006; Rathburn, West, & Germikno-Hauksen, 2004). 
 

• Systematic data which track children enrolled in the early learning program are not 
consistently kept as these children move into later grades. Currently, data are kept on 
kindergarten and first grade success, but no programmatic data are taken to determine if 
these children continue to succeed throughout their K-12 years. 

 
While the current Unit 5 Early learner programs are very strong in curricula and staffing, it 

appears that more children could be served, parent education opportunities are severely lacking, 
and better dissemination of information regarding services could be implemented. Finally, better 
data tracking could be implemented to improve program evaluation. Many of these weaknesses 
do stem from lack of available funds. However, other weaknesses may be remediated or 
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eliminated by moving towards alternative types of early learner programs. Thus, the committee 
examined a variety of alternative approaches to early learning. 
 

Hurdles and Roadblocks for Early Learning programs in Unit 5. 
 

A variety of hurdles and roadblocks were identified by the committee which may impede 
the development and implementation of early learning programs.  

 
• First, it is critical to improve outreach and dissemination of available services. Bilingual 

notices, coordination with local daycares, and particular private day cares, and coordination 
with churches, community centers, pediatrician’s offices, etc., are critical.  

 
• Second, parent involvement must be an emphasis of the program, but several obstacles 

impede parent participation. Transportation to and from the school sites is limited, 
particularly at Brigham. Currently there is no public transportation to the largest early learner 
site. This may make it difficult, if not impossible, for a large percentage of parents to 
participate in available programs.  Timing of programs is also a critical concern. Many low 
income parents may work second or third shift, making after school or evening programs 
difficult to attend, but at the same time many parents may be working during regular school 
hours. Thus, flexibility and repeating programs across several times of day may be necessary 
to better reach a higher percentage of early learner parents. 

 
• Language barriers must also be considered. Parent programs should be offered in several 

languages, based on the enrollment population. However, finding qualified bilingual teachers 
and support staff is difficult.  Hiring teachers fluent in Spanish or other languages, and/or 
language and cultural training for current teachers should be a focus when improving early 
learner programs. 

 
• Educational barriers must also not be overlooked. Programs must be targeted to the 

educational level of the parents without being demeaning or offensive. Finally, it is critical 
that parents feel welcome and invited to an early learner program. A fairly high percentage of 
the parents of at-risk children may have been at-risk students themselves. These parents may 
view school as a place of failure, frustration, intimidation and humiliation. Efforts must be 
made to overcome and prevent parents from feeling alienated or fearful of interacting with 
staff.  If parents are comfortable and feel a welcome partner in their child’s education at the 
early learner grades, this is likely to ensure at minimum continued and potentially greater 
involvement throughout the child’s educational career.  Educators strongly agree that 
parental involvement is critical for academic success and improving the likelihood of high 
school graduation. 
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• Finally, increased staffing, including more teachers, higher numbers of support staff, and 

smaller teacher-student classroom ratios are critical to ensure high quality programs.   
 

Alternative Programs: What other Models are Successful? 
 

 There are many different approaches to early learning programs, not only in Central 
Illinois, but statewide and nationwide. Further, many of these programs emphasize parent 
education and family engagement activities within the early learning environment.  Local 
examples include Heartland Head Start, which consists of not only early learning experiences for 
3 to preK, but also utilizes a family approach, the Jump Start program, Bloomington district 87’s 
Raymond School, Easter Seals, the Westside community center and the Public Health facility. 
Strengths of the these programs include housing social services within their programs, outreach 
to families, tracking and inclusion of younger siblings as they become eligible, and a strong 
parent education component. Importantly, Heartland Head Start has begun a cooperative 
program with Unit 5, and currently has two classrooms housed at the Brigham School site. Thus, 
integrating Head Start and Unit 5 Early Learning programs may be one approach to improving 
services to at risk children. 

 
While beyond the scope of this report, there are at least three excellent programs, two of 

which are close to Unit 5 that may serve as important examples for developing more 
comprehensive early intervention centers.  

 
• First is within the Peoria District 150. Peoria has recently begun at least two birth to age 8 

model programs. These programs again emphasize parent involvement, and begin to serve 
children as young as newborns. Further, children remain in a building until 8 years, or 
approximately 8 years of age. This allows multi-age groupings, more consistent delivery of 
services to families, and the ability to better track an individual child’s progress through 
some of the most critical learning years. 

 
• Springfield also has a particularly strong early intervention program model. The program for 

3 to 5 year olds not only includes classroom based programs, but also a strong parenting 
resources library with checkout privileges for parenting education  and early learning 
activities resources for use at home. In addition, online resource lists and information are 
provided, there is a strong PTO component, and information is disseminated through both a 
newsletter and online news site.  Importantly, there is a strong commitment to family 
engagement, with multiple opportunities for family activities both during the regular school 
day and after hours.  

 
• Outside of Illinois, the state of Oregon has developed a number of model programs (see 

appendix III). Again, the highlights of these programs are quite similar to the Peoria and 
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Springfield programs. Most critically are a focus on parent involvement, parent resources and 
family engagement. Indeed, these appear to be the most critical components of successful 
programs.  

 
Other alternative programs (see Appendix III) include home-based programs, particularly 

those targeting children birth to 3, parent centers within the early learning campus, bilingual 
programs involving both parents and children, and grouped services including housing of 
financial services, social services, and medical services within a school setting- a one-stop 
approach.  

 
Summary of Findings. 

 
Given the obvious increasing need for early intervention services, and the success rate for 

promoting academic success that these programs appear to provide, what are the 
recommendations for early childhood education as one intervention for promoting higher 
graduation rates?  

 
• An increased emphasis on parental involvement and support, particularly emphasizing 

education and family engagement.  
o At minimum, such a parent-focused program must provide academic and early 

intervention services for children who are at risk or show developmental delays. 
  

o The best alternative would be to provide such services for all children, and be a 
birth to kindergarten inclusive program.  
 

• To implement such a program, and to ensure its success, several factors must be 
considered.  

o First, significant community outreach must be conducted to identify and enroll 
children who are at risk.  
 

o Second, Strong teachers trained in not only the most current early childhood 
education curricula, but who also embrace a parent-focused program, should form 
the backbone of the program.  
 

o Support services for parents, including social workers, financial consultation, 
health and nutritional resources, and a facility which encourages parental 
involvement are critical.  
 

o Programs which adapt to the parent needs, including holding programs at hours 
outside the normal school day, providing transportation to the school facility for 
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parents and children, providing onsite child care during parent programs and 
using enticements such as meals or recreational activities to encourage parent 
participation are necessary.  
 

o Finally, sufficient data must be taken to track and follow the progress of children 
in these programs. In particular, assessing how these children transition into 
kindergarten, early elementary school, and then junior and senior high school are 
critical markers for determining the success of the program.   
 

o Assessing parental involvement and whether early childhood education increases 
and maintains parental involvement is also a critical data set to obtain. 

 
Final Conclusions: 

 
In conclusion, the subcommittee on Early Learning suggests that a focus group or CAC 

study group p be formed to determine the optimal way to implement a parent-focused early 
intervention program into Unit 5 that would: 

 
• Involve the highest percentage of parents, and adapts to parent needs 

 
• Provide a resource room for parents to use at the ECE sites. This room should be 

warm, inviting, and open not only during school or program times, but also before 
and after school. 
 

• Provide programs and services across the day and into the evening, reaching as 
many parents and families as possible. 
 

• Ensure that parents feel they are an equal partner in their child’s education. 
 

• Reach and serve the largest number of students through both in school and at 
home programs. 
 

• Work in conjunction with ongoing programs in the Unit 5 area. 
 

• Extend intervention from 3-K to birth to K. 
 

• Be based on a data-based intervention model. 
 

• Include a strong follow-up and transition program which assesses and tracks these 
kids through elementary school and into junior high and high school. 
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Appendix I.  Resources and References 
 

General References 
Alliance for Education (2009). The High Cost of High School Dropouts: What the Nation 

Pays for Inadequate High Schools. http://www.all4ed.org/files/HighCost.pdf 
 
Beneke, S., Ruther, G., & Fowler, S. (2009). An early childhood program matrix: Pulling 

the pieces together for Illinois. Early Childhood Research & Practice, 11(1). 
 Clearinghouse on Early Education & Parenting ISSN:  1524-5039 
 

Graue, M. Elizabeth, & DiPerna, James. (2000). Redshirting and early retention: Who 
gets the "gift of time" and what are its outcomes? American Educational Research Journal, 
37(2), 509-34. 

 
Hong, G., & Raudenbush, S.W. (2005). Effects of Kindergarten Retention Policy on 

Children’s Cognitive Growth in Reading and Mathematics. Educational Evaluation and Policy 
Analysis, 27(3), 205‐224. 
 

Malone, L.M., West, J., Flanagan, K.D., & Perk, J (2006).  The early childhood reading 
and math achievement of children who repeated kindergarten or who began school a year late. 
U.S. Department of Education, Institute of Educational Sciences, NCES 2006-064.  

 
http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2006064 

 Mulligan, G.M., Flanagan, K.D. (2006). Findings from two year old followup of early 
childhood longitudinal study, birth cohort (ECLS-B). U.S. Department of Education, NCES 
2006-043.  http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2006043. 
. Department of Educationnstitute of Education Sciences 
NCE Prekindergarten in U.S. Public Schools 2000-2001. Statistical Analysis Reort. NCES 2003-
019.U. http://nces.ed.gov/surveys/frss/publications/2003019pubs2003 
 
 Rathburn, A., West, J., Germikno-Hausken, E. (2004). From kindergarten through third 
grade: Children’s beginning school experience. U.S. Department of education, Institute of 
Educational Sciences, NCES 2004-007. http://www.eric.ed.gov/PDFS/ED483078.pdf 
 

Ruiz, J.H. & Koch, C.A. (2010). Illinois Prekindergarten program report 2008-2009. Data 
Analysis and Progress Reporting Division, State Board of Education State Superintendent of 
Education. http://www.isbe.state.il.us/gov_relations/pdf/pre-k_program_report08-09.pdf 
U.S03/2003019.pdf. Department of Education 
Institute Zill, Nicholas; Loomis, Laura Spencer; & West, Jerry. (1997). The elementary school 
performance and adjustment of children who enter kindergarten late or repeat kindergarten: 
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Findings from national surveys (Statistical analysis report NCES 98-097). Washington, DC: U.S. 
Department of Education, Office of Educational Research and Improvement. ED 414 076. of 
Eduion 9 ILLINOIS STATE BOARD OF EDUCATION 

Federal and State Guidelines 
 
Preschool for All Implementation Manual (Illinois State Board of Education guidelines) for 
Early Learning Program in Illinois and Unit 5 
http://www.isbe.net/earlychi/pdf/ec_implementation.pdf 
 
Child identification/child FIND 
http://www.unit5.org/speced/pandpsec4.htm 
http://www.unit5.org/speced/pandpsec8.htm 
 
 

Evaluations of Best Practices 
 
Comparison of best practices across national and international programs 
http://www.smartstartga.org/_images/pdf/eec_pdf/jan_katz_docs/grid_best_practices.pdf 
  
Critical issue: organizing for effective early childhood programs and practices 
http://www.ncrel.org/sdrs/areas/issues/students/earlycld/ea100.htm 
 
Reports and Studies by The Pew Charitable for early childhood education.  
http://www.pewtrusts.org/our_work_detail.aspx?id=92 
 

Clearinghouses for information regarding early intervention 
 
Western Illinois clearing house: http://www.wiu.edu/thecenter/reports.php 
 
Kellogg Foundation SPARK initiative - 
http://ww2.wkkf.org/default.aspx?tabid=75&CID=168&NID=61&LanguageID=0 
  
Clearinghouse of early childhood organizations: http://www.leadershiplinc.ilstu.edu/onlineresources/ 
 
Effects of a School-Based, Early Childhood Intervention on Adult Health and Well-being A 19-Year 
Follow-up of Low-Income Families  
 http://archpedi.ama-assn.org/cgi/content/full/161/8/730 
 
 

Model programs 
 
Early Childhood Denver model 
 
Early Childhood Best Practices California report 
  
Springfield Early Learning programs: http://www.springfield.k12.il.us/schools/elc/?p=258&b=25 
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Peoria District 150: http://www.psd150.org/23682091411588373/site/default.asp 
 
Naperville, Illinois Program. 
http://www.naperville203.org/departments/special_education/BrochuresofServicesProvided.asp 

 
Unit 5 information 

 
 
 Earlier CAC report on early childhood centers: 
http://www.unit5.org/districtinformation/organizations/cac/docs/ExploringEarlyLearning07.pdf#search=
%27early%20childhood%27 
 
Teacher requirements for early childhood 
http://www.unit5.org/mentoringprogram/documents/ISBE%20Certification%20Instructions%20&%20Fo
rms/cert_guide.pdf#search=%27early%20childhood%27 
  
CAC report on dropouts 
http://www.unit5.org/districtinformation/organizations/cac/docs/2009-2010/CAC-10-FINAL-REPORT-
DropOut.pdf#search=%27early%20childhood%27 
  
Literacy report including early childhood 
http://www.unit5.org/districtinformation/organizations/cac/docs/2009-2010/CAC-10-LITERACY-
FINAL-REPORT.pdf#search=%27early%20childhood%27 
  
Unit 5 k-5 curriculum 
http://www.unit5.org/departments/curriculum/documents/K-5-Curriculum-
Information.pdf#search=%27early%20childhood%27 

http://www.psd150.org/23682091411588373/site/default.asp�
http://www.naperville203.org/departments/special_education/BrochuresofServicesProvided.asp�
http://www.unit5.org/districtinformation/organizations/cac/docs/ExploringEarlyLearning07.pdf#search='early childhood'�
http://www.unit5.org/districtinformation/organizations/cac/docs/ExploringEarlyLearning07.pdf#search='early childhood'�
http://www.unit5.org/mentoringprogram/documents/ISBE%20Certification%20Instructions%20&%20Forms/cert_guide.pdf#search='early childhood'�
http://www.unit5.org/mentoringprogram/documents/ISBE%20Certification%20Instructions%20&%20Forms/cert_guide.pdf#search='early childhood'�
http://www.unit5.org/districtinformation/organizations/cac/docs/2009-2010/CAC-10-FINAL-REPORT-DropOut.pdf#search='early childhood'�
http://www.unit5.org/districtinformation/organizations/cac/docs/2009-2010/CAC-10-FINAL-REPORT-DropOut.pdf#search='early childhood'�
http://www.unit5.org/districtinformation/organizations/cac/docs/2009-2010/CAC-10-LITERACY-FINAL-REPORT.pdf#search='early childhood'�
http://www.unit5.org/districtinformation/organizations/cac/docs/2009-2010/CAC-10-LITERACY-FINAL-REPORT.pdf#search='early childhood'�
http://www.unit5.org/departments/curriculum/documents/K-5-Curriculum-Information.pdf#search='early childhood'�
http://www.unit5.org/departments/curriculum/documents/K-5-Curriculum-Information.pdf#search='early childhood'�
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Appendix II 
 

PreKindergarten Eligibility Checklist 
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         McLean County Unit District No. 5 Early Learning Program  

                                   Eligibility Summary Form 

 

     (This information will be kept confidential, & will only be used to determine placement in the program.) 
 
Child’s Name: ___________________________  Address: _____________________________________ 
Birth Date: ______________________________ Home/Permanent Telephone: _____________________ 
Work Place: _____________________________ Work Telephone: ______________________________ 
Child lives with: (Name) ___________________ Relationship to Child:  Parent   Grandparent   Foster   Other 
Is child currently enrolled in a Preschool Program?   Yes   No    Name of program _________________________  
# of People in Household: ___________                                           Yearly Family/Household Gross Income: 
      
0-$10,000____     $10,000-$20,000____     $20,000-$30,000____     $30,000-$40,000____     $40,000 + ____ 
 

 
Please check all that apply and provide explanation when requested. 

       Office         Please 
        Only          Mark  
1.   ____    ____    Age of child as of  September 1, 2011 ________  Birthdate: _________________________ 
2.   ____     ____    Single parent home.  
3.   ____     ____    Unemployed parent/guardian.    One____       Both____ 
4.   ____     ____    Child lives with someone other than parent.   Relative____   Foster Parent____         Friend____ 
5.   ____    ____    Child has experienced traumatic parental loss:  Death____ Divorce/Separation____         Jail/Prison____ 
6.   ____    ____    Parents/Guardians speak Non-English or limited English in the home.   

Language spoken in home? _______________ 
7.   ____    ____    Child speaks limited English (primary language is Non- English). 
8.   ____    ____   Child was born following a high-risk pregnancy or delivery (premature birth: ____# of weeks). 
9.   ____     ____    Child may have been exposed to alcohol and/or drugs before birth. 
10. ____     ____    Child has experienced significant delays in: Talking___  Walking___       Other____   Please explain on back. 
11. ____    ____   Child has been diagnosed with a disabling condition or chronic illness.  Diagnosis?____________________ 
12. ____     ____    Child has been referred for special services (Speech Therapy____, OT____, PT____). Qualified?  YES    NO   

        Through what agency or doctor?_____________________________ 
13. ____    ____     Child has been asked not to return to daycare/sitter because of behavior.  Explain on back 
14.  ____    ____     Child has observed violence or abuse in the home. 
15.  ____    ____     Child has experienced or been the victim of violence or abuse. 
16.  ____    ____     History of alcohol or substance abuse in family. 
17.  ____    ____     Other family members have received special education services. 
18.  ____    ____     Age of parent at birth of first child_____ 
19.  ____    ____     Family has 3 or more children under the age of 6. 
20.  ____    ____     Family receives services/support from 1 or more community agencies.   
                                      Please name_______________________________________________ 
21.  ____    ____      Parent experiences serious chronic illness. (Cancer, depression, other ____________)  

      Diagnosis?_______________ 
22.  ____   ____      Child/Family has changed residence 2 or more times in the past year____,   or  
                                       family lives with grandparents or friends. ____  
23. ____    ____     Child has parent who is active military personnel 
24. ____    ____    Child/family is currently homeless          
25. ____   ____    Parents/Guardians highest level of education.   K-8th grade___8th – High School___ High School /College___ 
26. ____    ____     Parent has concerns with serious behavior____,  speech & language____,   other____ 
                                     Please explain_______________________________________________________________________ 
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                                                                                   Usually                         Rarely                         

My child uses 3 or more words in a sentence.                          _____                           _____                              _____ 
No, not yet 

My child asks questions to gain information.                             _____                           _____                              _____ 
My child uses action words such as eating, drinking, jumping  _____                           _____                               _____ 
My child follows directions with “in, on, & out”.                           _____                           _____                               _____ 
My child answers questions appropriately.                                 _____                           _____                               _____ 
Others outside of our family understand my child’s speech.       _____                          _____                               _____ 
I understand my child’s speech.                                                 _____                          _____                               _____ 

 
 
Please use the bottom of this page for explanations and to describe any other concerns about your child. 
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PreKindergarten Eligibility Checklist Score Sheet 
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McLean County Unit District No. 5 Early Learning Program  
                                     Eligibility Summary Form 
     

(This information will be kept confidential, & will only be used to determine placement in the program.) 
 
Child’s Name: ________________________  Address:_____________________________________ 
Birth Date: ______________________________ Home/Permanent Telephone: _____________________ 
Work Place: _____________________________ Work Telephone: ______________________________ 
Child lives with: (Name) ___________________ Relationship to Child:  Parent   Grandparent   Foster   Other 
 
Is child currently enrolled in a Preschool Program?   Yes   No    Name of program _________________________  
 
# of People in Household: ___________                                           
 
 Yearly Family/Household Gross Income: 
     0-$10,000____     $10,000-$20,000____     $20,000-$30,000____     $30,000-$40,000____     $40,000 + ____ 

 

 
Please check all that apply and provide explanation when requested. 

       Office     Please 
        Only       Mark  
1.   ____  10  ____  Age of child as of  September 1, 2008 ________ 
2.   ____    8   ____Single parent home.  
      ____ 10  ____  Low income family. 
3.   ____ 4-8   ____ Unemployed parent/guardian.    One____       Both____ 
4.   ____    6    ____Child lives with someone other than parent.   Relative____    Foster Parent____         Friend____ 
5.   ____   5    ____ Child has experienced traumatic parental loss:  Death____ Divorce/Separation____ Jail/Prison____ 
6.   ____ 3-6  ____ Parents/Guardians speak Non-English or limited English in the home.  

 Language spoken in home? _______________ 
7.   ____ 3-6  ____  Child speaks limited English (primary language is Non- English). 
8.   ____    4   ____ Child was born following a high-risk pregnancy or delivery (premature birth: ____# of weeks). 
9 .  ____    6   ____ Child may have been exposed to alcohol and/or drugs before birth. 
10. ____    4   ____ Child has experienced significant delays in: Talking___        Walking___       Other____   
                   Please explain on back. 
11. ____    4   ____  Child has been diagnosed with a disabling condition or chronic illness.  Diagnosis?____________________ 
12. ____    10  ____ Child has been referred for special services (Speech Therapy___, OT___, PT____).  Qualified?  YES    NO   

        Through what agency or doctor?_____________________________ 
13. ____    4   ____ Child has been asked not to return to daycare/sitter because of behavior.  Explain on back 
14.  ____    8   ____ Child has observed violence or abuse in the home. 
15.  ____  10   ____ Child has experienced or been the victim of violence or abuse. 
16. ____    6    ____ History of alcohol or substance abuse in family. 
17. ____    5    ____ Other family members have received special education services. 
18. ____ 4 if teen ____ Age of parent at birth of first child_____ 
19. ____     8   ____  Family has 3 or more children under the age of 6. 
20. ____     8  ____   Family receives services/support from 1 or more community agencies.   
                                       Please name____________________________ 
21. ____     4  ____   Parent experiences serious chronic illness. (Cancer, depression, other ____________)                 

       Diagnosis?________________ 
22. ____     4 ____ Child/Family has changed residence 2 or more times in the past year____,   or family lives with grandparents  

or friends. ____  
23. ____     5    ____Child has parent who is deployed military personnel 
24. ____     10  ____ Child/family are currently homeless          
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25. ____    2-4 ____ Parents/Guardians highest level of education. K-8th grade__ 8th – High School__ High School /College___ 
26. ____   1-4 ____  Parent has concerns with serious behavior____,  speech & language____, other____ 
   Please explain__________________________________________________________________________________ 

 
 
                                                                                     Usually                         Rarely                          

My child uses 3 or more words in a sentence.                           _____                           _____                              _____ 
No, not yet 

My child asks questions to gain information.                             _____                           _____                              _____ 
My child uses action words such as eating, drinking, jumping  _____                           _____                               _____ 
My child follows directions with “in, on, & out”.                           _____                           _____                               _____ 
My child answers questions appropriately                                  _____                           _____                               _____ 
Others outside of our family understand my child’s speech.      _____                           _____                               _____ 
I understand my child’s speech.                                                 _____                           _____                               _____ 

 
Please use the bottom of this page for explanations and to describe any other concerns about your child. 
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Introduction 

College and career readiness at any level of schooling is not a single event that can be 
accomplished in one fell swoop. Our Citizens Advisory Committee (CAC) sub-committee for 
college and career readiness at the elementary school level believes that through exposure, 
education, and enrichment students can gain a foothold on setting goals early on to continue 
schooling into higher levels of education such as college. The exposure early in the child’s 
education can lead to a higher likelihood that they will continue on to college or be better 
prepared for a career. While there are a myriad of potential components that can positively drive 
that likelihood, below are the general areas in which we believe Unit 5 elementary schools can 
realistically accomplish this goal.  

Theme 

School Culture of the 21st Century 

Throughout the various research stages of our sub-committee, we discovered an overarching 
theme regarding college and career readiness at the K-5 education level: shifting school culture 
in the 21st century. Additionally, under this broad theme, we outlined four strands in which lie 
our recommendations of how to best prepare elementary school children for college and career.  

Modern school culture is dominated by public school enrollment while the vast majority of other 
education choices remaining are private schools or charter schools. We examined other 
alternative curriculum programs (mainly offered in charter schools) in consideration of how 
elementary schools within Unit 5 could advance towards better college and career readiness. 

The approach to education in charter schools can generally be described as developing the 
child’s education through the independent learning style of the individual child as a foundation. 
The following is a brief summary of the approach to education in charter schools: 

At Blooming Grove Academy in Bloomington their curriculum is based on the 
Corsini Method.  The education focus is on the development of the child as a 
whole person, the learning style demonstrated to be the most effective for 
him/her, and the socio-development aspect displayed by the child. Placement of 
the child in the appropriate class is based on needs versus date of birth. 
(Blooming Grove Academy) 

The Mulberry School in Normal offers a similarly alternative curriculum and 
teaching method that is driven by the interests or curiosities of the individual 
child. It is a parent-cooperative that nurtures the approach of teaching children 
how to learn versus what to learn. Again, independent learning is encouraged. 
(Mulberry School) 
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Yet another alternative curriculum program that warrants mention, in spite of 
the fact that there is none in Bloomington-Normal, is Montessori School. The 
Montessori Philosophy focuses on a child learning on their own while being 
guided by teacher. This echoes the focus on developing and educating the child 
through fostering the child’s independence. (Montessori) 

Examination of the above education models demonstrates various approaches that could 
potentially affect the advancement towards college preparedness and career readiness at the 
elementary level. Given the goals that the alternative teaching methods have, it is logical to state 
that by focusing on individual learning styles that cultivate a desire of learning in children at the 
elementary level, a more responsible, goal –oriented culture is nurtured that would better prepare 
children at that age for higher education. The following strands support this shift in public school 
culture. Realizing the approach to modern education goals such as college and career readiness is 
our overarching theme. 

Strands 

Back to Basics: Reading and Mathematics Literacy in Elementary Schools  
(Focus: Reading and Literacy for those who do not meet expectations) 

It is very well known throughout the educational world that mathematics and reading literacy 
begins with early childhood education. Studies show that children who fail to achieve 
appropriate reading levels by the 3rd grade are at significantly higher risk of dropping out of 
school and higher likelihood of being unemployed as an adult.  

Compounding this issue is the influence of socio-economic conditions and their impact on 
academic performance. Issues such as ethnic and/or economic background, the educational level 
of parents, access to high-quality preschool instruction, school funding, peer influences, educator 
intervention strategies, and curricular quality and content have all been shown to correlate with 
subpar performance. And although these socio-economic conditions are important, they are 
outside the scope of this study. Two of these factors, educator interventions and curricular 
content, may suggest possible solutions. 

Proactive Intervention 
 
One proven intervention method, called Response to Intervention (RTI) has found increasing 
popularity in progressive school districts. RTI was originally conceived as a means of early 
identification and determination of special education needs. However, when used proactively on 
the general population of students, RTI can also identify and assess the needs of children 
struggling with reading and mathematics. Possible benefits to an RTI approach include:  

• Fewer inappropriate referrals to special education,  
• Earlier intervention with students at risk of literacy failure, and,  
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• Greater ongoing collaboration between general and special education. 
 

RTI could therefore be considered an appropriate tool to ensure that the educational needs of 
children are proactively identified and addressed1. 

Reading Literacy in Elementary Schools: An ounce of prevention… 
 
Currently in Unit 5, children are evaluated at several different times throughout the 1st grade 
school year for reading literacy. The first level of tests, called DIBELS, has been shown to be a 
good indicator of reading literacy levels and allows for further RTI measures.  

“[DIBELS] is a standardized, individually administered measure of early literacy 
development that is given 3 times (Benchmark Periods) throughout the academic year. 
Progress monitoring is used between DIBELS testing to ensure interventions are 
working2.” 

Based on these measures, students are given the necessary assistance that, if effective, will give 
them the best chance of meeting or exceeding district standards for reading literacy. In theory, 
the earlier an intervention can be given, the lower the chances are that that child will require 
further and more intensive interventions for reading literacy at a later age. 

Mathematics Literacy in Elementary Schools 
 
With respect to mathematics literacy, students in Unit 5 are taught using the Everyday 
Mathematics curriculum and children are assessed frequently at various times throughout the 
school year at all levels of grade school. With these assessments, teachers are able to determine 
how well the student is developing in mathematics. The children are taught a variety of methods 
with which to solve the same type of problem, thereby allowing the children to eventually use 
which method best works with their abilities. Teachers provide many opportunities for both 
group learning and individually paced learning, thereby allowing each child to progress 
somewhat independently, usually by 2nd grade and higher. Between such assessments as timed-
tests, chapter tests, and special assessments, teachers can better understand a particular student’s 
strong points and/or need with respect to mathematics literacy. At this time, Unit 5 aspires to 
bringing students to, at minimum,  “Meeting Standards” levels or, at best, “Exceeding 
Standards” criteria. This is evident in the everyday teaching of mathematics at all grade levels in 
Elementary School. 

Teach to “Meet Standards” criteria or “Exceed Standards” criteria? 
 
Currently, students are being held to “Meets Standards” criteria in order to reach the current state 
and and national requirement instituted in 2000 (NCLB)3. However, it has been strongly 
suggested through various research that children should be taught to “Exceeds Standards” 
criteria. Many in the educational field are of the opinion that in order to produce high-achieving 
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students, we need to teach to higher standards. This is also one of the concerns echoed at a 
national level, not just a state level. Students should be tested not just to current state levels of 
AYP goals, but should also be tested against international benchmarks. “The goal is for our 
students to be prepared for postsecondary education in the global workforce of the 21st century4.”    

This suggestion has arisen out of the Highlights from TIMSS 20075 report, released in 2008 by 
the National Center for Education Statistics. This report indicates that “while 4th and 8th grade 
students have made some gains in math since 1995, students in other countries have made higher 
gains in comparison6.” One interesting observation that resulted from a study by the American 
Institutes for Research (AIR) in 2005 suggests that we should look to Singapore’s world-class 
math system for guidance in mathematics curriculum and expectations7. Overall, there appear to 
be several high-quality reports and many suggestions that indicate that the United States should 
begin to teach to International Benchmarking standards and that this may be the only way that 
“U.S. students can and must succeed and achieve in a knowledge-based global society and 
economy8.” In order to do this in the short term, we must begin to teach, and expect, students to 
Exceed Standards criteria rather than simply just meeting the standards. The starting point to 
college and career readiness at the elementary school level is with the basics of teaching and 
achievement benchmarks in basic skills taught at this level. By first putting into place “teach to 
exceed” standards, we start off on the right food towards college and career readiness. 

 

Exposure and Goal Setting 

While we must intervene with students who are not on target for college or career readiness, we 
must also not let the students that are doing well lose sight of college and skill sets that they 
might need beyond high school.   It is obvious that a student does not become prepared for the 
rigors of high school in the final weeks of 8th grade.  As stated earlier, college and career 
readiness is a result of a process that begins in elementary school and extends through middle 
and high school.  It is only in elementary school that you lay the foundation of academic and 
career goals by not merely saying it to a child, but letting their young minds see it and experience 
it. 

Many schools throughout the United States are starting to encourage elementary students to set 
goals.  A traditional goal that one might think of for elementary students would be, “take a book 
home for a week and read to your mother and father.”  While this is a fine goal, it would be 
better to reach beyond that benchmark and consider the bigger picture of what that activity could 
aspire to. Many articles and research we found centered on the fact that elementary school 
activities set the foundation for a child’s education. Our schools have done a tremendous job of 
pushing young students to achieve and stay on the “right” path but we can shift that culture and 
original goal to aim above that. 
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College Readiness 

We recommend helping young students set goals.  Setting a goal of going to college and/or the 
appropriate career path at the elementary school level will lay the foundation for positive goal 
setting activity.  One article stated: “Waiting until they [elementary students] are in high school 
for college readiness is as crazy as starting parenting when a kid is 13.  You miss the 
opportunity.” (Adams, 2010) Below are four examples of how Unit 5 can take the first step and 
create a college-going culture.  

• Create a culture or engage in events that identify with colleges 
o Classroom names - Illinois, Illinois State, Nebraska Wesleyan, Heartland 
o College Days - Wear clothes displaying your favorite college sports team 

• The College Experience (Alaska commission on Postsecondary Education) 
o Kids get to be a college student for the day  

• Have college students come to elementary schools to talk about their college 
(No Excuses University - Courier News) 

o Reinforce that college is a real place  

A profound quote by an elementary school teacher from one of the articles about the college 
experience days stated, “When they [elementary kids] leave campus at the end of the day, no one 
says anything other than, ‘I am going to college!’” (Adam, 2010) During an event like college 
experience day, elementary kids spend the day on campus, see real students, see real buildings, 
and meet college professors. This exposes them to a long-range goal by making a visual 
connection to that goal. 

Career Readiness 

In Unit 5 we have the opportunity to help our elementary students by letting them use their 
greatest gifts of imagination and possibility.  Setting goals is not only about setting college 
readiness goals but also career readiness goals.  They can be asked, “What do you want to be 
when you grow up?” Below are examples of how Unit 5 can encourage elementary students to 
set a career goal:  

• Career Portfolios  
o Update to reflect the students current interest 
o Update to reflect if that career is going to need higher education or 

training. 
• Dress up day – What do you want to be when you grow up? 

o Bring parents in to talk about their jobs (write or tell about the experience) 
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o Have parents take their kids to work (write or tell about the experience) 
• Field trips to businesses in the area (write or tell about the experience) 

 

Real World 

One last note that may be far outside the box for most Unit 5 elementary schools centers around 
treating the classroom like the real world.  While we recognize that elementary school students 
still need the basics of math, science, and reading, here are some additional ideas to consider as 
we work to develop our students: 

• Ask kids what they would like to learn.  Empower them to learn the subject and then 
explain what higher education or what skills they might need to get a job in that field. 
 

• Don’t be afraid to stray from the textbook 

Key in this area of recommendation is exposure to college and making it visible or making it a 
reality. Also engaging in activities that illustrate college or career readiness help to make setting 
long range goals a realistic one. 

 

Enrichment Alternatives for Teachers and Students  

Academic enrichment activities are currently utilized in Unit 5 elementary schools, but not 
widely available.  These activities can come from many different sources:  the community, 
parents, teachers, etc.  The opportunities are endless.  Below are examples of how to put 
academic enrichment activities to use in order to encourage the mentality for college and career 
readiness. 

Academic Enrichment Activities 

Enrichment activities such as the “Chick-It-Out-Program,” which offers 3rd graders the 
opportunity to house and care for several eggs in an incubator until they are hatched, gives 
elementary students the opportunity to see, hear, and touch what they are learning about in their 
textbooks. These activities literally bring learning to life. Learning becomes interactive, and not 
just for the students, but also for the teachers, faculty, volunteers, and the students’ families at 
home.  These interactions are viral and they lead to students developing interests in the subject 
matter even after the lesson is over. Our group highly recommends academic enrichment 
opportunities as important, and even necessary, for elementary students in Unit 5. 
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Teacher Collaboration 

We believe the foundation is currently in place to incorporate these types of enrichment activities 
into each elementary teacher’s daily/weekly lesson plans today.   

In order to implement this proposal, we propose that teachers collaborate to create several 
different enrichment activities that would be linked to specific, key, lessons throughout the 
school year.  For example, several 3rd grade teachers throughout the district would come 
together to create an enrichment activity to supplement their unit on plants and flowers.  Another 
example would be 5th grade teachers collaborating to create a scholastic bowl where students 
would form teams and compete against one another.     

Teachers must also be given the time and resources to collaborate.  This time can be created in 
several different ways.  One such way would be to combine students into larger groups for the 
enrichment activities and ask for community volunteers/family members to aid just one or two 
teachers in leading the activity.  This would allow the other teachers time to collaborate on future 
enrichment activities.   

Community Involvement 

Another opportunity to implement enrichment activities into the school day would be through 
community involvement.  By partnering with companies which already possess the expertise to 
provide enrichment activities in their specific fields we can tap into a resource that creates a win-
win opportunity for both sides.  Students get the opportunity to interact with experts in their field 
of study and companies get the opportunity to interact with their community.   

Current Model 

In 2000, Chris Gabrieli and Jennifer Davis, former Deputy Assistant Secretary at the U.S. 
Department of Education, found Massachusetts 2020.  Mass 2020 mission is to “expand 
educational and economic opportunities for children and families across Massachusetts.”  One of 
the main focuses of the initiative is to increase enrichment opportunities for students and for 
teachers.  Mass 2020 is providing these opportunities by implementing Expanded Learning Time 
(ELT). ELT provides an extra “300 hours per year to improve student outcomes in core academic 
subjects, broaden enrichment opportunities, and improve instruction by adding more planning 
and professional development time for teachers” through an expanded school schedule.   

The research of the effects of ELT is still new, and thus still incomplete; however, the schools 
that have implemented this initiative have shown great promise.  The facts remain that there are 
only so many hours in the school day and in order to add much more, whether it’s enrichment for 
students or teachers, it will become inevitable to add more hours to the school day or days to the 
school year.   
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Family and Community Involvement 

It has long been recognized that parental involvement plays a key role in the success or failure of 
a child’s education.  Over the past several years, countless studies have been conducted to assess 
and determine the benefit of family involvement.  The evidence is clear.  Children who come 
from a family who are actively involved in their education are more likely to flourish when 
compared to those who don’t have the same family support. 

The Benefits of Family and Community Involvement    

When families are involved, students achieve more, regardless of socioeconomic status, 
ethnic/racial background, or the parents’ education level.  Furthermore, the students are not the 
only ones that benefit.  There are benefits to the school and families as well (1). 

• Benefits to the children (1) (2) 
o Higher grades and test scores 
o Better attendance and homework completion rates 
o Higher graduation rates and higher postsecondary education enrollment 
o Lower dropout rates 
o Decrease in negative behaviors (such as alcohol and drug use) 
o Increase in positive attitudes and behaviors 

• Benefits to schools (3) 
o Better teacher morale and higher ratings of teachers by parents 
o Better reputations of schools within the community 
o Better performance of school programs that involve families versus identical 

programs that do not 
• Benefits to families (3) 

o Better connection between parents/families, children and communities 
o Increase in support and services to families, including opportunities to improve 

family relationships 
o Improved relationships between parental figures and children 

Why Now?   

We believe it is becoming increasingly critical to put a formal support structure in place.  We 
live in an ever expanding community.  Our school district and student population is growing at a 
rapid pace – and so are our class sizes.  It is becoming increasingly difficult for our teachers to 
dedicate the time to individual students that they would have even just five years ago.   

We also recognize that the educational process is a partnership.  We believe that families need to 
understand that learning does not end when the school day is over.  In many cases parents would 
love to be involved, but don’t know where to start.  By reaching out to families and giving them 
guidance and support we can insure that the process of educating continues at home. 
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Keys to Success 

To be successful, any structure created to support family involvement will need to have a clear 
mission statement and goals.  There needs to be a well-defined purpose.   

In 1997 the National Parent Teach Association (NPTA) developed the National Standards for 
Parent/Family Involvement.  In it they detailed six standards they deemed to be crucial, along 
with quality indicators, for any successful family involvement program.  They are as follows (2): 

• Communicating – Communication between home and school is regular, two-way and 
meaningful. 

• Parenting – Parenting skills are promoted and supported. 
• Student Learning – Parents play in integral role in assisting student learning. 
• Volunteering – Parents are welcome in the school, and their support and assistance are 

sought. 
• School Decision Making and Advocacy – Parents are full partners in the decisions that 

affect children and families. 
• Collaborating with Community – Community resources are used to strengthen schools, 

families, and student learning. 

They also laid out several factors and concepts they believe to be important in any newly created 
program.  Some of the most intriguing include (4): 

• When parents receive frequent and effective communication from the school or program, 
their involvement increases, their overall evaluation of educators improves, and their 
attitudes toward the program are more positive. 

• Parents are much more likely to become involved when educators encourage and assist 
parents in helping their children with their schoolwork. 

• Effective programs are led by a team of administrators, educators, and parents, and have 
access to financial resources. 

• When they are treated as partners and given relevant information by people with whom 
they are comfortable, parents put into practice the involvement strategies they already 
know are effective, but have been hesitant to contribute. 

The standards developed by the NPTA follow a similar theme to the six types of involvement 
laid out by Joyce L. Epstein in 1995 (5).  Additionally Epstein suggested that schools follow a 
five step implementation process: 

• Create an action team. 
• Obtain funds and other support. 
• Identify starting points. 
• Develop a three-year plan. 
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• Continue planning and working to improve the program. 

In 2009 researchers at the Harvard Family Research Project did a case study on six school 
districts across the country that had successful family engagement strategies in place.  They 
found that each instance shared a dedication to five best practices (6): 

• A shared vision of family engagement. 
• Purposeful connection to learning. 
• Investments in high quality programming and staff. 
• Robust communication systems. 
• Evaluation for accountability and continuous learning. 

There has to be buy in at all levels for a parental involvement program to be successful.  That 
starts with top administrators, but has to be spread to all educators and will end with the parents 
and students.  Second, a unified communication plan must be put in place.  A concise and 
consistent message must be developed and spread.  Communications should be standardized and 
all forms of technology possible should be used.  The goal should be to reach out to all families, 
regardless of socio-economic boundaries.  Finally, we must be willing to step back and evaluate 
the program on a regular basis.  We have to recognize that there will always be room for 
improvement.  Strengths and weaknesses need to be identified.  And the plan needs to be 
adjusted accordingly. 

Potential Programs and Projects   

In general, here are some of the potential programs and objectives we believe should either be 
delivered by, or become the responsibility of, an Office of Family and Community Engagement: 

• Standardized Parental Outreach across all schools 
o Unified and comprehensive communication with the parents 
o Consistent program availability across all schools  
o Programs to get the parents into the school – Doughnuts with Dad, Muffins with 

Mom 
• Parental Workshops and Training 

o Assistance in understanding teaching strategies and helping their children with 
their homework. 

o Assistance with parenting techniques. 
• Give guidance and support to all Parent Teacher Organizations (PTOs) 

o Help standardize the direction and purpose of PTO 
o Leverage the relationships built by the PTO to get more parents involved 

• Volunteerism including Tutoring and Mentoring 
• Work as the Liaison to all other departments that interact with Families (such as 

Transportation) 
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• Coordinate Enrollment and Registration 
• Community Outreach 

o Such things as America’s Promise Alliance or the National Youth Sports Program 
• Work closely with Student Programs such as Gifted and Title 1 
• Integration of the Illini Data System and Triggers for Intervention 

The possibilities are endless.  There is a multitude of fun and creative ways to get families and 
the community involved with our schools.  This list is just a beginning that could be expanded 
upon and used by a Family and Community Engagement Program. Family and community 
involvement is crucial to the foundation of not only the elementary school level but as a process 
from the start on the right road to college and career readiness. 

 

Recommendations 

In summary, the collective thought of our sub-committee is that achieving a culture of college 
and career readiness at the elementary school level is best done through multiple ways.  

From a bigger picture standpoint, examining the alternative education offerings helps to better 
understand how we can adjust the current approach to learning in public schools to instill the 
responsibility of learning independently at an earlier age. By encouraging the independent 
learning approach at an early stage, such as elementary school, the style and ability to learn is 
fostered. Instead of that shift towards the student’s responsibility to make the most of his/her 
education closer to the high school years, the student is encouraged to take responsibility for 
his/her education during the years in elementary school.  

The pragmatic approach that speaks to the general college and career readiness is through 
focusing on the basics, more specifically, reading literacy and math at the elementary school 
level. Before putting goal setting, ensuring exposure, and placing programs that promote college 
and career aspirations, it is first and foremost important to equip the students with the skills and 
ability necessary to succeed to that level. Teaching to “exceed” standards should be the 
benchmark in our elementary schools of Unit 5. 

A logical manner in which elementary students can gain a foothold on college and career 
readiness is through exposure. If the children see and experience something, it becomes real. The 
more real something is, the better the chances are that they can set goals towards something that 
they know exists. Introduction and exposure to colleges or career possibilities aid the ability of 
the students towards goal setting. 

We also believe academic enrichment opportunities are a necessary tool to get elementary 
students excited about their textbook lessons and further excited about potential careers for 
themselves down the road.  Academic enrichment opportunities reinforce and solidify the 
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curriculum and subject matter already in place. As a current Unit 5 Principal explained it, “You 
must see it to achieve it.” 

Finally, a pivotal element to college and career readiness at the elementary school level is 
family/community involvement. Initiating programs that instill the fundamentals of family 
involvement are so important that we recommend that Unit 5 research the creation of a district-
wide Family and Community Engagement Infrastructure. Ultimately, we are hoping that after 
reading this proposal, Unit 5 will decide to invest additional time and resources to put basic 
programs into place or expand current programs that promote family/community involvement. 

 

Closing Statement 

We have presented what our sub-committee considers to be realistically able to be put into place 
in the elementary schools of Unit 5 School District. While there was a wealth of additional 
possibilities across our research, we gave recognition to those aforementioned activities that not 
only would have a good fit into the current culture of our school district, but could also be 
effectively implemented in order to improve college and career readiness at the elementary 
school level. 
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CAC JR HIGH – March 9, 2011 

Executive Summary:

 

   Our Jr. High CAC committee looked at over 14 different elements 
we felt were important in the future growth of our unit 5 school district.  We narrowed it down to 
three and have suggestions for each topic: 

Topic 1: Critical Thinking Skills 
 

1. Grass roots implementation: Taking the program to the PTO’s of all the 
schools and presenting the advantages of instituting JA (Junior 
Achievement) into the curriculum.   

Recommendations: 

2. Giving parents more support on how to help produce critical thinking 
moments with their child and how they can partner with teacher’s to build 
this skill. Include this support in the Student Handbook (Section 2 – 
Academic Program) and on the unit website.   

3. Require teacher training, resources, and time to integrate critical thinking 
into the curriculum.  

 
Topic 2: Life Skills – Everyday Financial and Practical Communications Skills 
 

1. Financial literacy software/applications – Many of the research sites have 
links to online or software applications that teach these skills in the form 
of a game or exercise.  This could be given to the students to do on their 
own time so it doesn’t take up class time.  Parents could be involved with 
this as well so as not to overburden the teachers further. 

Recommendations: 

2. Co-op or Junior Achievement program sponsored by local business 
community – JA would be a great resource to use the local business 
community to help give students the guidance from a real world 
experience. This is also a solution that has no cost associated with it.   

3. Participation in national organizations – Some of the research includes 
national organizations that have programs already established that have 
been used in other communities.  Some of these have a cost but some 
are free.  These are already built and ready to use so it would be easy to 
incorporate into the curriculum. 

 
Topic 3: Organization Skills – Time Management and Strategies  

  
1. Dedicate a teacher late-start session to best practices in teaching student 

organization skills. 

Recommendations: 

a. Standardize organization methods and expectations across 
classes in each grade. 

b. Standardize homework communication across each grade. 
c. Develop checklist for students of best organizational practices (for 

example, clean out backpack weekly). 
2. Create a pamphlet for parents on how they can help develop their 

student’s time management and organizational skills also put on the unit 
5 website  

a. Detail strategies being used at school, including, 
i. Items adopted from the “Research” section below. 
ii. Standard homework assignment methods 



iii. Put assignments on Skyward, completed and still due 
b. What the parent can do, including, 

i. Items from “Research” section below 
ii. Check backpack organization 
iii. Review assignments planner weekly 
iv. Review assignments on Skyward 

3. At registration, provide materials to students that helps foster time 
management and organization (for example, binders and planners) 

 
 
 

 
Opening:  

Our committee with the support of ISU professors and Unit 5 leadership explored the various 
concepts that will help drive the future of our students beyond high school.  After our research of 
the topics, we surveyed the committee and the topics are in priority order below: 
  

1. Critical Thinking Skills 
2. Life Skills – Everyday Financial and Practical Communications Skills 
3. Organization Skills – Time Management and Strategies 
4. Career Development – guide post for high school path and proper classes for each 

specific student 
5. Parental Guidance, Support, and Awareness training 
6. Mentoring and tutoring for 6th-8th grade 
7. Computers in the hands of every student 
8. Seven survival skills from the book – Achievement Gap 
9. Foster in our students the skill set of Independence 
10. Team work and conflict resolution skills 
11. Foster in our students the skill set of Advocacy for themselves 
12. Communication skills developed – especially face to face skill set  
13. Build skill set for teachers and how to interact with students to help them build team 

concept with students and teachers 
14. Enhance the transition of class sign up from 8th grade to the high school 

 
While all these topics are important, due to the time box of this effort- we selected the first three 
to complete a more depth research analysis. 
 
Each of the three topics we will: 

1. Define the topic further 
2. Explain why it is important to the student 
3. Show the current state in unit 5, this will help define the gaps 
4. Research completed and where to get more information if desired 
5. Our CAC committee recommendations 
6. Resources  

 
If you have further questions do not hesitate to contact one of our CAC committee members 
listed:  Russ Rodriguez, Bethany Bucholtz, Jamie Beilfuss, Julianne Mosele, Maria Witte, Ron 
Duehr, Sharon Wooten, Steve Zimmerman, Teresa Smith, and Andy Wittman 
 



We could see in future efforts to drive out the topics of 4-14 further.  A parent link on the unit 5 
website is suggested to help foster all these efforts and get parent involvement when possible. 

 
 

  
Topic 1: Critical Thinking Skills 

a. 
Critical thinking occurs when students construct meaning by interpreting, analyzing, and 
manipulating information in response to a problem or question that requires more than a 
direct, one-right-answer application of previously learned knowledge. This involves students 
knowing how to analyze, synthesize, make judgments, create new knowledge, and to apply 
those skills to real-world situations. 

Definition of Critical Thinking: 

According to Bloom’s taxonomy remembering facts is in the lower order thinking skills 
whereas analyzing, evaluating, and creating are higher order thinking skills.   

b. 
a. Asking good questions, critical thinking, and problem solving go hand in hand in the 

minds of most employers and business consultants, and taken together they represent 
the First Survival Skill of the new global “knowledge economy”.  Equally important, they 
are skills that our kids need in order to participate effectively in our democracy.  (The 
Global Achievement Gap by Tony Wagner, pg. 15).   

Importance of Critical Thinking 

 
b. Determining different alternatives, through discussion, brainstorming or peer group work.  

All solutions are discussed to arrive at compromise.  Making decisions which reflects 
group or individual decisions. This involves raising questions about expected changes, 
steps to follow, needed resources, and determining tasks for group members. This is the 
action plan of the entire group of participants. 
 

c. Awareness of the whole context and its interactive factors.  Understanding and familiarity 
with various different elements selection, organization and reorganization of given 
elements. Reflection of prior knowledge. 
 

d. Testing solutions and giving priorities.  Involving individual efforts in collaborative work.  
Producing language realizations out of practicing higher order thinking.  The previously 
mentioned approaches, with other thinking evoking ones, provide an area for practicing 
critical thinking, which enables teachers to raise inquiries and pose thinking steering 
questions, rather than mechanical teaching. There are some common features shared 
by such approaches. 

 
c. Current State in Unit 5.

 Focusing on the development of critical thinking skills is inconsistent throughout district, 
each school, each grade, and each classroom.  

  

 
On certain teams, examples of activities that build critical thinking skills include having the 
students lead reviews and identify goals during parent-teacher conferences and solving 
problems in a collaborative environment.   

 



The Illinois State Board of Education is a member of Partnership for 21st Century Skills.   As 
noted on www.p21.org the core teams are charged with revising the current Illinois high 
school learning standards to clearly articulate the essential knowledge students need by 
emphasizing rigor, coherence, focus, specificity, clarity, and measurability;  ensure that the 
Illinois Learning Standards embody the fusion the four Cs (critical thinking and problem 
solving, communication, collaboration and creativity and innovation); and identify non-
essential knowledge and skills that can be removed from the current standards. 

d. 
 
Research  

a. Junior Achievement Program 
 

In the past 10 years (1997-2008), 80% of JA’s current programs have undergone a 
comprehensive, nationwide evaluation by a third-party evaluation firm. Findings prove 
that JA, at all levels, is preparing students to develop successful financial management 
habits, empowering them to explore the potential of becoming an entrepreneur, and 
providing them the skills necessary to succeed in a global workforce.   Some schools 
within Unit 5 leverage the JA program.   As noted in the Afterschool Alert Issue Brief No . 
25, JA participants have better understanding of economics concepts, better critical 
thinking skills, better leadership skills, and are better at succeeding at a job than non-
participants.  

i. Elementary School.  Elementary school students who participate in JA possess 
more basic economic, personal finance, and business knowledge than non-JA 
students. Teachers (95%) and volunteers (92%) report that students who participate 
in JA have a better understanding of how the real world operates. Longitudinal 
studies show that students participating in the elementary program over consecutive 
years acquire significantly more economics and business knowledge and can apply it 
more effectively than those participating in Junior Achievement for the first time. The 
chart below shows that students participating in JA acquire more objective 
knowledge than students not participating in JA.   
 

ii. Middle School.  Longitudinal study findings show that middle school students who 
participate in JA are more confident than students in general regarding their ability to 
graduate from high school (88% versus 82%). JA middle school students are more 
likely than students in general to believe that they will continue further education after 
high school (78% versus 61%). The majority of middle school students (71%) 
participating in JA programs report that JA helped them recognize the importance of 
education and motivated them to work harder to achieve educational and work goals. 
Middle school students understand more about personal finance, business, and 
economic concepts after participating in JA programs.  
 

iii. High School. High school students who participate in JA (relative to those who do 
not participate in JA) are more likely to believe that they will graduate from high 
school, pursue postsecondary education, graduate from college, and attend a high 
level of school after college. The majority of high school students participating in JA 
programs agree that JA encouraged them to consider the future in making decisions 
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and improved their decision-making skills. High school students understand more 
about career planning, business, and economic concepts after participating in JA 
programs.  

iv. Post High School.  JA students are more likely than students in general to 
matriculate to college immediately after high school (77% versus 69%). JA students 
are significantly more confident about their ability to complete college than students 
in general (98% versus 60%). The majority of students (79%) agree that JA positively 
influenced their attitudes toward continuing their education. Most students report that 
JA made the transition to college easier, encouraged them to work hard, and 
provided them information that was relevant to their future success.  

 

b. Challenging projects should be included in the curriculum, at home, and after school to 
develop critical thinking and collaboration.   In the article “The Forgotten Middle: 
Improving Readiness for High School” it states that when a student’s skills are improved 
during middle school, the results by the end of high school can be astounding.  Keeping 
students on track for college readiness during elementary and middle school offers gains 
in college readiness that are dramatically greater than those associated with high 
school–level interventions such as taking one or two additional rigorous high school 
courses or improving high school course grades by one letter.  Project Based Learning 
(PBL) has suggested projects for all grade levels with an emphasis on building 21st 
Century Skills which includes critical thinking and collaboration.   Additional information 
and tools on PBL can be found at http://www.bie.org.   According to the “Duke Gifted 
Letter” Enhancing Critical-Thinking skill in Children: Tips for Parents – volume 6 Issue 4, 
parents can cultivate critical thinking skills in the home by simply asking challenging, 
thought provoking questions and by letting children resolve their own problems.     
 

c. Teachers will require training, resources, and ideas on how to integrate critical thinking 
and other skills into the classroom and expand upon their current teaching techniques to 
serve as advocates and trusted advisors for their students.   The Partnership for 21st 
Century Skills, Foundation for Critical Thinking and ACSD have several resources 
available that will help the teachers prepare children to be competitive in this global 
economy and highlight the importance of the teacher-student relationship in the 
education process.     
 

d. Testing and assessments will help to determine where students are in developing their 
critical thinking skills and will identify areas for focus to drive improvement.  
Assessments are available for teachers as well.   

 

e. 
a. Grass roots implementation: Taking the program to the PTO’s of all the schools and 

presenting the advantages of instituting JA into the curriculum.  Giving the PTO’s 
support on who to contact a JA representative. 

Recommendations:  

b. Giving parents more support on how to help produce critical thinking moments with their 
child and how they can partner with teacher’s to build this skill. Include this support in the 
Student Handbook (Section 2 – Academic Program) and on the unit website.    

c. Require teacher training, resources, and time to integrate critical thinking into the 
curriculum.    

http://www.bie.org/�


d. Include and/or adapt testing and assessments for students to drive improvement in 
developing critical thinking skills.   Begin early in a student’s academic career. 

e. Develop a grant proposal that focuses on integrating and supporting a critical thinking 
based curriculum in the schools.   

f. The same initiatives need to be implemented in all of the schools, responsibilities of 
each participant identified, and accountability measures put in place to ensure the goals 
of the program are being met for students and staff.   
 

f.  
“Afterschool Alert Issue Brief No. 25” Updated Jul 2007  discusses the importance of 
critical thinking and social skills in job success, notes  the cost of workers who are 
unprepared and unqualified for higher paying jobs is being shouldered by American 
businesses, which I s spending more than $60 billion a year on training in basic skills, 
and sites the JA program having a significant effect on student learning.      

Resources:  

“Creating a Collaborative Career Development Program for Middle Grades Students” by 
Mary Beth Schaefer, Lourdes M. Rivera, and Elizabeth Opals discusses the importance 
of implementing a career focused program for grades 6 through 8.  

“This We Believe: Keys to Educating Young Adolescents”  Position Paper of National 
Middle School Association” discussed the major goals of middle level educators and the 
characteristics required for the Curriculum, Instruction, and Assessment; Leadership and 
Organization; and Culture and Community.   

“The Forgotten Middle: Improving Readiness for High School” includes 
recommendations for policy makers that focus on funding, alignment of curriculum 
among all grades, increase of support for interventions to bring students back on target.   

www.criticalthinking.org provides a definition of critical thinking and resources to 
implement projects to build critical thinking skills and assess student’s progress.   The 
website also has a critical thinking model for grades K-12.   

www.bie.org discusses the benefits of project based learning for all grades and how to 
implement the program that increases critical thinking skills.     

www.p21.org is the home website for Partnership for 21st Century Skills discusses the 
skills required for the 21st century along with implementation guides for curriculum and 
instruction, assessment, standards, professional development, and learning 
environment.  The site also contains information on what Illinois is doing with this 
program.   

www.ascd.org (Association for Staff and Curriculum Development) has numerous 
resources for educators related to 21st Century Skills.    

“What is 21st Century Education” article on www.21stcenturyschools.com  

“Teaching Critical Thinking: A Parenting Guide” by Gwen Dewar, Ph. D.   
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http://www.parentingscience.com/teaching-critical-thinking.html  

  
http://www.teachers.ash.org.au/researchskills/dalton.htm#Comprehension Provides sample 
questions that can be asked to develop thinking skills in each of the Bloom’s taxonomy areas.   

 

 http://www.parentingscience.com/teaching-critical-thinking.html - A parental guide to critical 
thinking skills 

 

 
 

  

Topic 2: Life Skills – Everyday Financial and Practical 
Communications skills 

A. 
Everyday financial skills are going to be important for all students, regardless of whether 
or not college is in their future.  These are the basic financial principles and 
understanding that will help make the students successful in life.  Some of these skills 
are as basic as being able to balance a checkbook to more advanced as being able to 
understand the relative value of money to be able to know what goals to set and how to 
reach them. 

Definition of Life Skills 

   
B. 

Something as basic as being able to balance a checkbook will help with budgeting and 
help prevent unnecessary expenses such as overdraft fees or finance charges due to 
late payments.  Being able to know how much something costs relative to income will 
also help them set financial goals such as buying a first car, house, and even retirement 
which cannot be planned for early enough. 

Why are life skills important to the student 

 
Education on financing (both pros and cons), credit scores and what affects them, 
financial scams, banking, savings, insurance needs, how to pay for higher education, are 
all basic financial building blocks that should be taught to students before they make bad 
decisions that could take years to recover from.   
 
Once out of high school, the world can become very overwhelming in a hurry for those 
that are not prepared.  Students are often forced to become independent almost 
overnight whether they are in college, the military, or the general workforce.  They will be 
exposed to some of the dangers such as credit cards and financial freedom that some 
will be ill-prepared for.  By better preparing our students to meet these challenges, we 
have an opportunity to start them off with the tools necessary to be successful, which 
obviously not only helps them, but the overall economy. 
 

C. 
Currently, it appears that these skills are not specifically taught in the core classes 
although some may appear in the FCS curriculum in the 6th and 7th grade.   

Current State in Unit 5 

 
D. 

The following websites have excellent material on this topic.  There are lots of resources 
available on these sites. 

Research: 
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1. www.prime-targeting.com/financial-literacy-a-must-for-every-child-today/ 
2. www.councilforeconed.org/ 
3. www.jumpstart.org/ 
4. www.ihaveaplaniowa.gov/ 
5. http://hsfpp.nefe.org/home/ 
6. www.aessuccess.org/plan_for_college/middle_school.shtml 

 
E. 

1. Financial literacy software/applications – Many of the research sites have 
links to online or software applications that teach these skills in the form 
of a game or exercise.  This could be given to the students to do on their 
own time so it doesn’t take up class time.  Parents could be involved with 
this as well so as not to overburden the teachers further. 

Recommendations: 

2. Co-op  or Junior Achievement program sponsored by local business 
community – JA would be a great resource to use the local business 
community to help give students the guidance from a real world 
experience. This is also a solution that has no cost associated with it.   

3. Participation in national organizations – Some of the research includes 
national organizations that have programs already established that have 
been used in other communities.  Some of these have a cost but some 
are free.  These are already built and ready to use so it would be easy to 
incorporate into the curriculum. 

4. Financial literacy software/applications – Many of the research sites have 
links to online or software applications that teach these skills in the form 
of a game or exercise.  This could be given to the students to do on their 
own time so it doesn’t take up class time.  Parents could be involved with 
this as well so as not to overburden the teachers further. 

5. Co-op  or Junior Achievement program sponsored by local business 
community – JA would be a great resource to use the local business 
community to help give students the guidance from a real world 
experience. This is also a solution that has no cost associated with it.   

6. Participation in national organizations – Some of the research includes 
national organizations that have programs already established that have 
been used in other communities.  Some of these have a cost but some 
are free.  These are already built and ready to use so it would be easy to 
incorporate into the curriculum. 

 
 

  
Topic 3: Organization Skills – Time Management and Strategies  

A. 
The objective of this section is to report research and identify recommendations on best 
ways to help junior high school students learn time management and organizational 
skills.  Time management and organizational skills are those practices that allow 
students to complete homework assignments on time, organize notes from reading and 
notes from class to successfully complete assignments, and organize computer files for 
effective use of their computer for schoolwork. 

Definition of Organizational Skills 

 
B. Why This Topic is Important to Junior High School Students 

http://www.prime-targeting.com/financial-literacy-a-must-for-every-child-today/�
http://www.councilforeconed.org/�
http://www.jumpstart.org/�
http://www.ihaveaplaniowa.gov/�
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Lack of organizational skills initially directly affects students’ ability to succeed with 
schoolwork.  Later the effects of poor time management and organizational skills are 
both indirect when prior lack of success in school affects the ability to find desired 
employment, and direct in failure to succeed at employment.  Students who never 
develop the ability to manage schoolwork may not have skills to organize tasks and 
activities later in life.  As disorganization leads to lower grades are not prepared for 
school. There is a fundamental mismatch between schools failing to provide 
organizational skills and employers expecting students to have organizational skills 
when hired. (Gambill, et al, 2008) 

 
Beyond failure in school, lack of organizational skills can also have other affects.  
Disorganized students are also subject to greater stress and have issues with lower self-
esteem.  (Williamson, 1997).  The manner in which students organize the demands on 
their lives is both critical to their academic success as well as their personal sense of 
control over their lives and their feelings of accomplishment.  (Gallagher, 2003) 

 
Junior High is the best time to introduction students to time management and 
organizational skills.  Unlike elementary school, they have multiple teachers for their 
various subjects.  The number of after school activities is increasing for the students.  
The students’ academic success, for the first time, depends on their ability to manage 
their time and to learn and apply organizational skills.   

 
C. 

Most, if not all, Unit 5 junior high school teachers are aware of the importance of 
teaching time management and organizational skills.  Most teachers require students to 
keep their homework organized in 3-ring binders.  Junior high students are provided 
planners in which to record their assignments with due dates. 

Current State in Unit 5 

 
A review of the literature on best practices for educating junior high students about time 
management and organizational skills may identify additional education which can be 
used by Unit 5 junior high school teachers.  Additional best practices on time 
management and organization can be discussed by teachers in late-start sessions and 
included in their teaching as appropriate. 

  
D. 

The value of research is to identify strategies for improving students’ time management 
and organizational skills.  A review of educational journals and websites reveals the 
following best practices for student time management and organization. 

Research 

 
1. Sample of well organized binder and locker.  Additional strategies that some Unit 

5 teachers may not be doing to improve their students’ organizational skills is to 
provide a sample binder to show how the inside of a school desk should look. (Ito, 
1996) 

 
2. Time for organization.  Teachers can to provide time at the end of the day to check 

for organization and time for students to clean clean-up and organize desks, 
backpacks, and lockers.  (Ito, 1996) 

 
3. Student storage space. Teachers should provide each student with a personal 

space that is free of clutter, so the student can experience a clean storage area.  All 



research suggests that the student should be provided time to make sure their 
personal space is organized.  (Bakunas & Holley, 2001)   

 
4.  Involve parents.  Involving parents, as in all aspects of education, benefit students’ 

organization.  Best practices in time management and organization skills need to be 
communicated to parents.  (Helping the LD Child, 2006)  Parents can benefit their 
child’s study habits by having a consistent time and location for study.  (Bausch & 
Becker, 2001) 

 
5. Grade organization of binders.  Student binders should have sections for “to-do”, 

and “done”.  Another best practice with binders is to collect them regularly and grade 
them for neatness and materials present.  (Ito, 1996) 

 
6. Effective note taking.  An often overlooked part of time management and 

organizational skills is effective note taking.  Knowing how to take the correct amount 
of notes and taking the notes in an organized manner increases their usefulness with 
completing homework and preparing for exams.  Teachers need to teach students 
how to take notes using handouts, samples, and by avoiding information overload.  
(Bausch & Baker, 2001). 

 
7. Break into smaller tasks.  A key time management strategy is to create small, 

manageable subtasks out of larger, more daunting assignments.  A project is more 
likely to be completed on time if it’s divided into smaller parts and completed in 
chunks.  (Great Schools Staff, Get and Stay Organized) 

 
8. Estimate time to complete assignments.  Students will be better able to schedule 

their time, including after-school activities, as they become better aware of how they 
spent their time.  Comparing actual time spent to their estimate will help students 
know when they are spending too long to complete an assignment.  An estimate also 
helps students become aware of how they are spending their time.  (Great Schools 
Staff, Study Skills). 

 
9. Time box.  When a student has multiple assignments due in a few days, they will 

more effectively use their time if they assign a fixed amount of time to work on each 
assignment for a fixed time each evening. In junior high school, with multiple 
teachers and multiple assignments each evening, organizing a student’s time keeps 
them on track to complete all assignments. 

 
10. To do list.  As student starts homework each night, write a to do list of what needs to 

be accomplished that evening to be on schedule to delivery homework on time.  Use 
time estimates for each assignment to determine how much time to spend on to 
spend on each subject.  Quit studying when all items are crossed off to do list and 
allow student to reward themselves with computer games, trip to mall, etc.  
(Mulcaire, 2009) 

 
11. Color-coded notebooks.  Make sure that notebooks for different classes are 

different colors so the student can quickly identify which one to take to which class or 
to take home without having to look through the notebook. 

 



12. Special folder.  For long term projects (assignments due in over a week) keep all 
the materials for the project in a separate folder.  This allows student to allocate time 
each evening to work on the long term project and easily pull out all the materials 
when it’s time to start.  (Mulcaire, 2009). 

 
13. Pack backpack in evening.  Organize homework and other items being taken to 

school the night before class.  This avoid forgetting something in the rush to leave for 
school in the morning.  Use checklist to ensure all items are packed. (Sanders, 2009) 

 
14. Place to store tests and completed homework.  Have a place to save and store 

old quizzes and tests that will need to be used to review for final exams.  A place at 
home or school will let the student avoid carrying multiple papers around in their 
backpack.  This will also reduce the chance of clutter in their backpack as old tests 
are mixed with new assignments.  (Sanders, 2009) 

 
 

E. 
1. Dedicate a teacher late-start session to best practices in teaching student 

organization skills. 

Recommendations 

a. Standardize organization methods and expectations across classes in 
each grade. 

b. Standardize homework communication across each grade. 
c. Develop checklist for students of best organizational practices (for 

example, clean out backpack weekly). 
2. Create a pamphlet for parents on how they can help develop their student’s 

time management and organizational skills also include on the unit 5 website 
a. Detail strategies being used at school, including, 

i. Items adopted from the “Research” section below. 
ii. Standard homework assignment methods 
iii. Put assignments on Skyward, completed and still due 

b. What the parent can do, including, 
i. Items from “Research” section below 
ii. Check backpack organization 
iii. Review assignments planner weekly 
iv. Review assignments on Skyward 

3. At registration, provide materials to students that helps foster time 
management and organization (for example, binders and planners) 

 
F. 

Bakunas, B., & olley, W. (2001).  Teaching organizational skills.  Clearing House, 
74(3) 151-155. 

References 

 
Bausch, A., & Becker, K. (2001).  A study of students’ lack of study and 
organization skills with middle school and high school students.  Unpublished 
master’s thesis.  Saint Xavier University, Chicago, IL. 
 
Gallagher, R (2003) Organization skills for school success.  The Parent Letter, 
1(3), Retrieved from http://www.aboutourkids.org. 
 



Gambill, Moss, and Vescogni, Impact of Study Skills and Organizational Methods 
on Student Achievement, Masters Thesis, Xavier University, Chicago, Il,  May 
2008. 
 
Great Schools Staff,  Get and stay organized with these study skills (from 
www.greatschools.org). 
 
Great Schools Staff.  Study skills for middle school and beyond (from 
www.greatschools.org) 
 
Helping the LD child with organization.  (2006).  About Special Education, from 
http://www.special.about.com/od/teacherstrategies/a/organized.htm. 
 
Ito, C. (1996)  I think I did it, but I can’t find it.  Assisting students who lack 
organizational skills.  Williamsburg, VA:  Training and Technical Assistance 
Center at the College of William and Mary, retrieved from 
http://www.wm.edu/ttac/articles/learning.orgskills.html. 
 
Mulcaire, Susan (2009).  The Middle School Student’s Guide to Ruling the World. 
 
Sanders, Risa (2009).  Middel school:  helping children learn organizational skills.  
From http://examiner.com/family-in-washington-dc/middle-school-helping-
childdren-learn-organizational-skills . 
 
Williamson, R.D. (1997) Help me organize.  Intervention in School and Clinic, 
33(10) 36-40. 

 
  
 
 

http://www.greatschools.org/�
http://www.greatschools.org/�
http://www.wm.edu/ttac/articles/learning.orgskills.html�
http://examiner.com/family-in-washington-dc/middle-school-helping-childdren-learn-organizational-skills�
http://examiner.com/family-in-washington-dc/middle-school-helping-childdren-learn-organizational-skills�


 

March 2011 
High School Subcommittee on College and Career Readiness 

 
The purpose of this subcommittee is to examine and make recommendations on how Unit 5 
high schools can better support all students in high school degree completion as well as 
readiness for college and the workforce.  Our recommendations focus on how to best 
prepare our students for college or for a job that can support a family.   
 
Topic 1: Counselor Program  

Recommendations: As education focuses its attention on bringing today's high 
schools into the 21st century, the guidance counseling system is a prime candidate 
for innovation and reform. Areas of suggested reforms include streamlining reports, 
decreasing meeting frequency, improving the student-counselor ratios by decreasing 
the number of students supported per counselor, condensing tests, improving the 
training of counselors to match the needs of the students, and expanding program 
efforts beyond the typical school day to engage families and community members in 
their children’s education. Future counselors may become more specialized, more 
professional, appropriately outsourced, with some focusing mainly on short-term 
issues like preventing students from dropping out of high school and helping troubled 
teens, while others focus on helping students plan their future education and careers.  

 
Topic 2: Curriculum Requirements 

Recommendations: Not only is taking the right number of courses important, the right 
kind of courses, and the rigor of those courses, is critical to student readiness for 
college-level work.  Every student should leave high school with a ticket to the future.  
Our research shows that a central goal of American public high schools must be to 
prepare all young people to standards of readiness for both post-secondary education 
and workforce.  In order to achieve this goal, we must encourage students to take 
rigorous high school courses, monitor their academic progress, make timely 
interventions, and communicate early and often how well they are progressing toward 
their goals (Ready to Succeed, All Students Prepared for College and Work, ACT). 
Review current curriculum requirements for Unit 5.   

 
Topic 3: Limited English Proficiency 

Recommendations: Communication between the school and parents is critical to the 
success of our children.  The graduation rate for Limited English Proficiency is low for 
the district.  All communications (including information on the school's website) should 
be translated to assist in increasing parental involvement. This will enable parents to 
become more involved in their child's education while also helping their child to plan 
for college and career readiness. 

 
 
 
 
 
 
 



Topic 4: Parent Involvement 
Recommendations: It is recommended that the district shall develop jointly with, 
agree on with, and distribute to, parents of participating children a written Parent 
Involvement Policy. Specifically, it is recommended by our committee that the district 
develop and write a Parent Involvement Policy by basing the information on 
documentation obtained from the US Department of Education 
http://www2.ed.gov/policy/elsec/leg/esea02/pg2.html.  This will be done by: 
a)    Conduct a “Parental Involvement Analysis” in the 2011/2012 school year 
b)    Involve parents in the joint development of a “Parental Involvement” plan 
c)    Provide the coordination, technical assistance, and other support necessary to 
assist participating schools in planning and implementing effective parent involvement 
activities to improve student academic achievement and school performance 
d)    Increase the capacity of the schools and parents interactive involvement 
e)    Coordinate and integrate parental involvement strategies 
f)     Conduct, with the involvement of parents, an annual evaluation of the content and 
effectiveness of the parental involvement policy in improving the academic quality of 
the schools served under this part, including identifying barriers to greater 
participation by parents, with particular attention to parents who are economically 
disadvantaged, are disabled, have limited English proficiency, have limited literacy, or 
are of any racial or ethnic minority background, and use the findings of such 
evaluation to design strategies for more effective parental involvement, and to revise, 
if necessary, the parental involvement policies described in this section; and 
g)    Involve parents in the activities of the schools served.  Each school served under 
this part shall jointly develop with, and distribute to, parents of participating children a 
written parental involvement policy, agreed on by such parents that shall describe the 
means for carrying out the requirements of subsections (c) through (f). Parents shall 
be notified of the policy in an understandable and uniform format and, to the extent 
practicable, provided in a language the parents can understand. Such policy shall be 
made available to the local community and updated periodically to meet the changing 
needs of parents and the school. 
 

Topic 5: School Based Mentoring 
Recommendations: Implement a school based mentoring program for all high school 
students.  Studies show long term, established relationships between a mentor and a 
child have a positive impact on a child's education.  Encourage community partners to 
work together with the district to provide supportive and involved mentors for the 
program (100 Black Men, Urban League, Project Oz, Big Brothers/Big Sisters, Boys 
and Girls Club, Promise Councils and other specially funded programs as found). 

 
Topic 6: Study Skills 

Recommendations: Knowing how to study effectively is a must for any student, 
especially those entering high school. Implementation of a mandatory “How to Study” 
class for incoming freshman is recommended.  This class can be offered in 
the summer right before school starts or as a multi-week course at the beginning of 
the school year. The class would focus on how to be an effective studier, studying 
high school subjects, note taking, how to research and how to prepare for a test/quiz.  
Teachers need to incorporate in their class time how a student should be studying for 
class assignments.  Teachers with a class made up mostly of freshman need to 
dedicate at least 5 - 10 minutes of class room time towards reviewing the topic taught 
that day and how student should be preparing themselves upcoming tests/quizzes.  

 
 

http://www2.ed.gov/policy/elsec/leg/esea02/pg2.html�


Topic 7: Technology 
Recommendations: Prioritize the training and leverage the user groups to ensure that 
Unit 5 personnel are able to use the Skyward tool to analyze the student data we 
have to make informed decisions.  Ensuring that personnel are adequately trained will 
allow Unit 5 to gain the most from their investment in the Skyward software. 
In order to best meet the reporting needs of the district, a panel consisting of IT 
personnel, administrators, counselors and teachers should be convened to develop 
the reporting requirements and pursue the implementation of the reports.   

 
Topic 8: Vocational Opportunities 

Recommendations:  The Bloomington Area Career Center is an excellent resource to 
which students can attend courses, receive specialized training and obtain dual credit 
with specific colleges.  Currently there are a limited numbers of student participating 
in this program and other similar courses offered off-site, such as; Youth Build, 
programs for drop-outs, special education, alternate education and other non-
traditional students.  The Bloomington Area Career Center classes are only available 
to 11th and 12th grade students.  However, students and parents as early as 8th grade 
should begin being educated about this valuable information regarding the vocational 
opportunities, emphasizing the positives of hands-on training, experience, job 
structure, dual credit, etc.  This information will assist these students when making 
decisions regarding class scheduling throughout their high school career and 
continuing higher education. It is recommended to promote these vocational 
programs more aggressively at early stages of high school career.   



 
APPENDIX 

School counseling programs are essential for students to achieve optimal personal growth, acquire 
positive social skills and values, set appropriate career goals, and realize full academic potential to 
become productive, contributing members of the world community. Given the necessity for school 
reform, school counselor’s training positions them to expand programming efforts beyond the typical 
school day and to engage families and community members in their children’s education. 
Counselors build partnerships to engage underserved parents and families, to develop academic 
relationships, and to utilize out-of-school time and mentoring programs effectively.  It is important for 
school counselors to partner with teachers, university faculty, and families in advocating for and 
initializing programs that integrate best practices and fill important education gaps (Steen and 
Noguera, 2010).  

Counselor Program  

 
Because school counselors have an ongoing, multiyear responsibility for their students, they are an 
obvious choice to take the lead in family-school partnerships (Harvard Graduate School of 
Education, 2011). Research has indicated that parental support is one of the most important 
indicators of student’s education aspirations. School counselors need to bring parents into the 
educational experience of their children as much as possible and as soon as possible (Holcomb-
McCoy, 2010). 
 
The vast majority of young adults recognize the value of knowledge and know-how in today's world. 
They understand the financial benefits of continuing their education beyond high school. Most, 77 
percent say that their parents actively encouraged them to attend college, and more than 80 percent 
say that even if they knew there were lots of good jobs for people without degrees, they would still 
make the decision to go to college because what one learns there is so important. The American 
School Counselor Association, a professional group representing the field, recommends a student-
counselor ratio of 100 to 1 but points out that, on average, in public schools across the United 
States, the ratio is more than twice that, 265 students for every counselor. Some states have much 
higher ratios. In California, each counselor serves nearly a thousand students. In Minnesota, 
Arizona, Washington, D.C., and Utah, the numbers are above 700 (Johnson, et. al., 2010). 
Guidance counselors do not necessarily spend most of their time advising students (McDonough, 
2004). Much of their day is devoted to administrative tasks, discipline issues, and untangling 
scheduling snafus. Many counselors are involved in overseeing testing programs, along with lunch 
duty, attendance monitoring, and substitute teaching. This kind of system might have worked 
reasonably well when fairly small numbers of students went to college and a high school diploma 
was all that graduates needed to find a good job in manufacturing or to enter fields like firefighting or 
police work. But such a system is almost certain to misfire, given the rising numbers of students 
pursuing postsecondary education and an economy in which the vast majority of good jobs require 
some college or some kind of certification. 
 
Many students, especially those with college-educated parents, will get plenty of advice and 
considerable help thinking about different careers and different kinds of postsecondary education, 
making sure their high school coursework positions them to pursue their goals, and accumulating 
the financial resources they will need. But not all students come from families in which college 
attendance is routine. Nearly 6 in 10 students in public schools are from families in which neither 
parent has completed college (U.S. Department of Education, 2008). 
 
As education focuses its attention on bringing today's high schools into the 21st century, the 
guidance counseling system is a prime candidate for innovation and reform. Areas of suggested 
reforms include streamlining reports, decreasing meeting frequency, improving the student-



counselor ratios, condensing tests, and improving the preparation and training of counselors. 
Research has shown that counseling education programs do not include instruction or coursework 
on how to help parents and students navigate the financial aid system or on advising students about 
college selection, apprenticeships, or other postsecondary options (McDonough, 2004). Perhaps it's 
time to reimagine the counselor's role as one that extends far beyond laying out a menu of 
postsecondary programs for students to pore over. Maybe counselors should be more specialized, 
more professional, prudently outsourced, with some focusing mainly on short-term issues like 
preventing students from dropping out of high school and helping troubled teens, while others focus 
on helping students plan their future education and careers.  
 
During the last few decades, schools have repeatedly taken on difficult new missions that range 
from assuming responsibility for preschool, afternoon, and summer programs to fighting child abuse, 
substance abuse, and obesity. Re-envisioning the counseling process, in fact, re-envisioning 
students' transition from school into their future lives is another difficult challenge. In this first decade 
of the 21st Century, the United States is undergoing rapid and complex changes economically, 
industrially, occupationally, and socially. These changes are having substantial impact on the 
academic and career and technical education programs in our public schools. As a result, students 
and their parents need assistance in navigating the school system and accessing information so 
they can make informed decisions about school courses and programs that meet students’ individual 
needs. A significant key to addressing such issues is the implementation of a comprehensive 
guidance program that serves all students (Johnson, et. al., 2010). 
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Position Description 
 

Title: Counselor 
 
Qualifications: As set by state certification authorities. 
 
Reports To: Principal/Assistant principal 
 
Supervises: Teacher Assistants, Volunteers, Para-professionals, and college 

students assigned for clinical experience. 
 
Job Goal:         To lead students toward the fulfillment of their potential for intellectual, 

emotional, and psychological growth and maturation. 
 

PERFORMANCE RESPONSIBILITIES: 
 

1. Provides a constant support system to the student in order to help each student achieve a 
successful emotional, social and educational adjustment. 
2. Eases the transition from elementary to junior high and from junior high to high school by 
providing support and orientation for each student. 
3. Provides personal counseling for students. 
4. Makes referrals if the student is in need of specialized services. 
5. Acts as a monitor of the students' overall academic success and to make such changes or 
interventions as necessary to help students receive a good education. 
6. Acts as a liaison among teachers, administrators, parents and students by providing 
information and formulating problem-solving alternatives when the need arises. 
7. Provides vocational guidance for making appropriate choices in course selection and 
preparation for post high school alternatives. 
8. Meets with personnel from Special Services to discuss placement of special-needs students. 
9. Confers with teachers concerning students. 
10. Schedules and participates in staffing and conferences as requested by parents, teachers, 
students, or counselors. 
11. Facilitates communication between teachers and parents by asking for academic and 
disciplinary reports, arranging conferences, and getting information to and from teachers. 
12. Keeps cumulative records, personal histories, grades, test results and other pertinent 
records. 
13. Refers students to other agencies or departments, i.e., speech, reading, psychological 
services and social work. 
14. Registers, schedules, and provides orientation for all new students as they enroll throughout 
the year. 
15. Conducts group sessions when deemed appropriate. 
16. Identifies potential school drop-outs and counsels them appropriately. 
17. Provides job information to the students as it becomes available. 
18. Conducts professional consultations with colleagues from other specialized services. 
19. Performs all duties necessary to the position as assigned by the principal and/or assistant 
principal. 

 
 
  



Review Curriculum Requirements 
Not only is taking the right number of courses important, the right kind of courses, and the rigor of 
those courses, is critical to student readiness for college-level work.  Every student should leave 
high school with a ticket to the future.  Our research shows that a central goal of American public 
high schools must be to prepare all young people to standards of readiness for both post-secondary 
education and workforce.  In order to achieve this goal, we must encourage students to take 
rigorous high school courses, monitor their academic progress, make timely interventions, and 
communicate early and often how well they are progressing toward their goals (Ready to Succeed, 
All Students Prepared for College and Work, ACT). 
Comparison of Illinois Graduation Requirements to Local High School Requirements: 
 Science Math Social Studies Language Arts 
Illinois (2011) 2 years 3 years 2 years 3 years 
Unit 5 2 years 3 years 2 years 4 years 
District 87 3 years 3 years 3 years 4 years 
University HS 2 years 3 years 2 years 4 years 
Cent. Catholic 3 years 3 years 2.5 years 4 years 
 
All local high schools require more Language Arts/English courses than the state requires, but only 
District 87 (public) and Central Catholic (private) require more Science and Social Studies than the 
state.   
For comparison, here are the admission requirements for Illinois State University: 

• English – 4 years 
• Mathematics – 3 years (algebra, geometry, algebra II - trigonometry or higher) 
• Natural science – 2 years with laboratories 
• Social Science – 2 years 
• Foreign language – 2 years of one language OR Fine arts – 2 years of fine arts 

Admission requirements for University of Illinois: 
• English – 4 years 
• Math – 3 years 
• Social Sciences – 2 years 
• Lab Sciences – 2 years 
• Foreign language – 2 years 

 
Rigor 
The following exerts are ‘food for thought’, possible references, garnered from research with the 
assistance of Sharon Naylor, Education Librarian at Milner Library. Traditional research does not 
seem to be the best approach because of the political influences. 

1. Not only is taking the right number of courses important, the right kind of courses, and the 
rigor of those courses, is critical to student readiness for college-level work.  Every student 
should leave high school with a ticket to the future. Our research shows that a central goal of 
American public high schools must be to prepare all young people to standards of readiness 
for both postsecondary education and workforce. In order to achieve this goal, we must 
encourage students to take rigorous high school courses, monitor their academic progress, 
make timely interventions, and communicate early and often how well they are progressing 
toward their goals (Ready to Succeed, All Students Prepared for College and Work, ACT). 
 

2. Rigor. 



a. What rigor is not: 
i. Rigor is not a special program or curriculum for select students. The students 

are ordinary students attending traditional public schools where standardized 
tests and state-run curricula are the rule of the day. 

ii. Rigor is not about severity or hardship. Classrooms are both warm and 
challenging. 

iii. Rigor is not about back-to-basics. It is not an attempt to roll back education to 
some prior ideal state, or to find a curriculum that is somehow more 
fundamental or natural. 

iv. Rigor is not about higher-order thinking. Rigor is concerned with the learning 
content, not on how students were asked to think about it. 

v. Rigor is neither a conservative nor a liberal agenda that privileges the ideas of 
one civilization over another. Students examine content from a rich variety of 
cultures. 

vi. Rigor is not a measure of the quantity of content to be covered. Rather, rigor 
is a measure of that content’s quality. 

b. What rigor is: Rigor is the goal of helping students develop the capacity to understand 
content that is complex, ambiguous, provocative, and personally or emotionally 
challenging. 

 
This definition of rigor has three characteristics:  

c. First, the definition describes rigor as a curriculum goal. Most definitions define rigor 
simply as difficulty. By making it a goal, we are asserting that the ability to manage 
difficult content is a fundamental skill all students need, in school and out. 

d. Second, the definition requires that students regularly work with difficult texts and 
ideas. In focusing on the role of content, the most important decision we make is not 
how to teach, but what to teach. In fact, the decision to withhold rigor from some 
students is one of the most important reasons why schools fail. All students need 
schools to provide both rigorous content and direct instruction in the skills needed to 
manage that content (e.g., note making, summarizing). 

e. Third, the definition points out the different ways in which content can become 
rigorous. 

f. Some contents, like molecular biology or economics, are complex, composed of 
interacting and overlapping ideas (think cellular respiration, the structure or an 
ecosystem, or the causes of depressions or recessions). 

g. Other contents are provocative, conceptually challenging, dealing with dilemmas, 
engaging students in identifying problems, conducting inquiry, taking positions (think 
of human cloning). 

h. Still other content, like modern poetry, primary documents, and statistics, are 
ambiguous, packed with multiple meanings that must be examined and sorted into 
patterns of significance. 

i. Finally, some content is personally or emotionally challenging. The diversity of ways 
that content can become difficult implies that using one or two strategies for 
instruction or assessment will not be sufficient to help students learn to manage rigor. 
Teachers will need a repertoire of strategies keyed to the different ways content can 
be difficult. 

(Teaching What Matters Most: Standards and Strategies for Raising Student Achievement by 
Richard W. Strong, Harvey F. Silver and Matthew J. Perini, ASCD, 2001). 

 
3. To succeed, manufacturing and technical workers need to be better trained, more creative, 

and more highly skilled than ever before. Like their counterparts in other settings, such as 
hospitals and labs, manufacturing workers are now “knowledge workers” who must use their 



brains every minute of every shift to get the job done. They must understand complicated 
processes and be able to predict, prevent, troubleshoot, and solve problems in a high-
pressure environment. This means that, as in other economic sectors, high-level, 
multidisciplinary technical training is a vital part of worker preparation (A Sharper Focus on 
Technical Workers, How to Educate and Train for the Global Economy, 6/2010, Lamos, 
Simon, Waits, Fulton, Bird). 
 

4. In this globally competitive economy, policymakers and educational leaders are keenly aware 
that regional economies will thrive or decline based on their ability to attract, cultivate and 
retain “knowledge workers”.  These “knowledge workers” possess postsecondary 
educational credentials (though not necessarily a bachelor’s degree), technical skills, the 
ability to learn rapidly, and an entrepreneurial approach to work and career management. 
Community colleges can play a strong role in the preparation of workers for the 21st century.  
A career pathway consists of a series of connected education and training programs and 
support services that enable individuals to pursue careers in specific industries, and to 
advance over time to successively higher levels of education and work in that industry 
(Career Pathways: A Strategy for Transforming America’s Workforce Education Systems to 
Support Economic Growth, 8/2007, Vol 8, No 2, The Progress of Education Reform 2007). 
 

5. The new economy requires not just white-collar workers but also workers with outstanding 
technical skills and highly developed problem-solving abilities. These workers will be the 
backbone of tomorrow’s prosperity, and the need for them is so great that successful 
technical education must be replicated on a wide scale in industry after industry (An 
Opportunity for Change: What Governors Can Do). 
 

6. The intensifying attention for college and career readiness of late poses many challenges for 
public education, but it also presents opportunities for innovative changes in the quality and 
type of education provided to students. The academic skills in reading, communication and 
mathematics required for college are the same as those required for skilled career job 
training. All graduates should be college and career ready. All students, whether heading to 
the workplace or postsecondary institutions, benefit from: 

a) An aligned curriculum based on college and career-readiness standards that ensures 
that the language, mathematics, and science skills they learn in each course will give 
them strong postsecondary options 

b) Early exposure to a rich curriculum that builds extensive background knowledge and 
a rich vocabulary 

c) Learning how to use critical thinking skills and academic knowledge to inform life 
decisions 

d) Learning the relationship between effort and results, that with significant efforts come 
significant results 

e) Exploring their own career interests and becoming aware of the skill demands of 
different careers 

f) Guidance from teachers and counselors who pay close attention to the students’ 
interests, strengths and needs, and educators adapting instruction to meet those 
needs (Ready for all destinations: postsecondary preparedness for students 
regardless of their choice of college or career demands a system focus, School 



Administrator, 6/2010, by Wesley Boykin, Chrys Dougherty, Mary Lummus-
Robinson). 
 

7. Today’s high school graduates must possess the skills and knowledge to adapt rapidly to the 
ever-changing landscape of a knowledge-based economy. According to the Education 
Commission of the States (2005), students now need at least two years of postsecondary 
education to be successful in a workforce that requires advanced skills. Thus in the 21st 
century, college preparation is a necessity for all high school students to be prepared for life 
in today’s “Knowledge Economy”. Schools must create rigor, relevance, and relationships to 
catalyze the rise of all students to college readiness. All courses should engage students in 
rigorous and relevant skill development for life in the “Knowledge Lane.”  Schools must raise 
the requirements for graduation to meet college eligibility requirements, and all courses 
should engage students in rigorous and relevant skill development.  Uniform college 
preparatory curriculum advocates that the entry level college coursework develop the same 
skills that students will need in order to pursue careers, military service, or advanced training 
upon graduation (The Essence of College Readiness: Implications for Students, Parents, 
Schools, and Researchers. A Research Review, 12/2005, Duane B Baker, Joan N Clay, 
Candace A Gratama). 
 

8. We should be educating all high school students according to a common academic 
expectation, one that prepares them for both postsecondary education and the workforce. 
Anything less will not give high school graduates the foundation of academic skills they will 
need to learn additional skills as their jobs change  or as they change jobs throughout their 
careers (Ready for College and Ready for Work: Same or Different?, 2006 by ACT). 
 

9. Globalization and automation may export or eliminate not only jobs, but entire occupations.  
Jobs/occupations that may reduce their numbers include telemarketers, bookbinders, postal 
service clerks, letter carriers. Others that may grow quickly include solar photovoltaic 
installers, wind turbine service technicians (Tense time for workers, as career paths fade 
away, Rick Hampson, USA Today, 1/13/2011). 
 

10. The New Illinois State Learning Standards Incorporating the Common Core incorporates 
college and career readiness into the standards. Ideally, the portrait of students who 
meet/master the standards set out in the common core in reading, writing, speaking, 
listening, and language are able to exhibit these capacities: 
a) They demonstrate independence 
b) They build strong content knowledge 
c) They respond to the varying demands of audience, task, purpose, and discipline 
d) They comprehend as well as critique 
e) They value evidence 
f) They use technology and digital media strategically and capably 
g) They come to understand other perspectives and cultures. 

(Realizing Illinois, New Illinois State Learning Standards Incorporation the Common Core, 
http://www.isbe.net/common_core.) 
My personal opinions support the facts that we need to raise our game, become more competitive, 
better understand the environment, and make hiring our own a priority. 

http://www.isbe.net/common_core�


Perhaps preparation for the workforce or for the trades should be attained after acquiring the high 
school degree. The Work Development Center (WDC) at Heartland may be the ideal location to offer 
degrees or certificates to the workforce or trade participants. 
Perhaps we should have school 6 days a week with Saturday focusing on the gifted and/or the 
remedial students. To minimize the costs associated with adding an additional day, teachers could 
work two different work weeks, some Monday thru Friday, others Tuesday thru Saturday. This aligns 
with President Obama’s suggestion that education needs a longer year. This promotes more 
enforcement, motivation, and support for all students. (Obama: US needs more work on schools, 
Pantagraph, 9/28/2010).  
Perhaps, if funds are available, we could have shorter but more frequent vacations and schedule 
year-round school (Year-round school gains ground around US, Alex Johnson, 
http://www.msnbc.msn.com/cleanprint/CleanPrintProxy.aspx?1290021423474). 
Other areas of research interest: 
http://136.165.122.102/mambo/ (National Research Center for Career and 
Vocational Education) 
http://www.ecs.org/ecsmain.asp?page=/html/issuesK12.asp  (Education 
Commission of the States) 
http://www.acteonline.org/  (Association for Career and Technical 
Education)  
http://www.cps.edu/Programs/Pathways_to_success/CollegeCareer/CTE/Pages/ 
CTE.aspx  (Chicago Public Schools career and technical education) 
http://www.isbe.state.il.us/career/default.htm  (ISBE career and 
technical education) 
http://www.dpi.state.wi.us/cte/index.html  (Wisconsin career and 
technical education) 
http://www.edweek.org/topics/collegeandcareer/index.html (Education Week 
blog and college and career transitions) 
 
Global Competition  

“The Global Achievement Gap”; Tony Wagner 
This book outlines the definition of how American schools must stay competitive in these 
changing times with an outline of new survival skills for our children needs.  Two 
achievement gaps have been identified: 

1. Gap between the quality of schooling the most middle class kids get in America and the 
quality of schooling available. 

2. Gap between what our best schools are teaching and testing versus what all students will 
need to succeed as learners, works & citizens in today’s global economy (labeled as the 
Global achievement gap). 
In today’s highly competitive global economy, all students need new skills for college, 
careers and citizenship. Seven skills are outlined that will aid the process to address the 
gaps; these include: 

1. Critical thinking and problem solving 
2. Collaboration across networks and leading by influence 
3. Agility and adaptability 
4. Initiative and entrepreneurialism 
5. Effective oral and written communications 
6. Accessing and analyzing information 
7. Curiosity and imagination 

http://www.msnbc.msn.com/cleanprint/CleanPrintProxy.aspx?1290021423474�
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These skills are defined as the new basic skills for work, learning and citizenship in the 21st 
century. 
Let’s first look at some statistics that are driving the need for change: 

• High school graduation rate (most current year) 
o Denmark 96% 
o Japan  93% 
o Poland  92% 
o Italy  79% 
o Illinois  88% 
o US  70% 
o Unit 5  91% 

 
• 1/3 of students graduate that are ready for college; 40% who enter college must take 

remedial courses 
• 65% of college professors report what is taught in high school does not prepare them for 

college 
• 85% of jobs require some type of post secondary education 

Rigor was defined as the mastery of more and more complex academic content; the ability to 
have the right answers.  Today, rigor is defined as the ability to ask the right questions with 
demonstrated mastery of the core competencies for work, citizenship and lifelong learning.  
Studying academic content means of developing competencies.  Some components that 
must change under our current structure include: 

1. Testing – testing has focused on  how much students have memorized and can recall; 
statistics from teachers include 

a. 70% of students do not comprehend complex reading materials 
b. 66% of students cannot think analytically 
c. 65% of students lack appropriate work and study habits 
d. 62% of students write poorly 
e. 59% of students don’t know how to research 
f. 55% of students can’t apply what they’ve learned to solve problems 
2. Teacher skills – given the need for change, more mentoring / coaching and hands on 

experience will be required.  Regular critiques of teacher performance will need to be 
incorporated.  The new requirements would identify that teachers have better preparation as 
well as more effective supervision. 

3. Administration skills – a possible certification program might be a solution to address these 
needs.  Written school improvement plans, formal agendas for faculty meetings & 
communications and self assessments/portfolio elements might be elements for 
improvement. 
One of the last areas of review focused on the student and how to motivate in the new 
generation, aka, Net Generation.  Students today are looking for the learning environment to 
be active vs. passive.  To motivate students today, a couple of key areas need to be brought 
into the equation: 

1. Students today are growing up digital; they are part of the net generation 
2. Multitasking is a given with constantly being connected 
3. Instant gratification is a new norm along with very timing feedback, speed of light 



Given these areas, a new learning style will to encompass 
• Learning through multimedia and connection to others 
• Learning as discovery 
• Learning by creating 

  



School Based Mentoring 
 
TeamMates Mentoring Program - Founded in 1991 by Tom Osborne former University of 
Nebraska Head Football Coach and his wife Nancy.  It is a school based one to one mentoring 
program.  The focus is 4th-12th grade; however, consideration is given to K-3rd if needed.  Mentors 
are encouraged to continue the mentoring relationship until the student graduates from high school.  
The commitment is one hour a week. 
 
TeamMates Mission: 
The mission of TeamMates is to positively impact the world by inspiring youth to reach their full 
potential. 
 
Reasons Why Agencies Should Begin School Based Mentoring Programs 

1. School is where youth are. 
2. A teacher may refer youth who may not be referred by parents. 
3. School-based mentoring attracts volunteers who may not be comfortable in 

community-based programs. 
4. School-based mentoring programs are more cost-effective than community-

based programs ($556 per match vs. $1543). 
5. Cross-gender, cross-racial and intergenerational matching can occur more 

comfortably in the controlled school setting. 
6. School-based programs have established processes for public information 

and, therefore, increased opportunities of finding volunteers and gaining 
financial support from the community. 

7. Schools provide a hub for partnerships from the larger community including: 
business and industry (facilitating adopt-a-school or other programs in which 
employees are given paid time to be in schools), other schools and colleges, 
community organizations, churches, retirement homes, public sector 
volunteers and general community volunteers. 
 

(The National Mentoring Center- 2000) 
Communities who are eligible to be a TeamMates chapter need to complete a Request For Proposal 
(RFP). In completing the RFP, communities need to identify the need for mentoring, develop 
collaboration within the community and develop a systematic plan for implementation. The steps to 
become a TeamMates Chapter are explained below.  
 
Steps to Become a TeamMates Chapter 

• Request Inquiry Packet-Contact the Central TeamMates office for an "inquiry packet" that 
includes general information about the TeamMates Mentoring Program including: 
TeamMates video, brochures, history, and guidelines.  
TeamMates Mentoring Program 
6801 "O" Street 
Lincoln, NE 68510 
877-531-8326 (TEAM) 

• Form the TeamMates Governing Board-As a 501c3 Non-profit, a governing board must be 
established to provide oversight of the program. The board should be comprised of 
representatives of the school and all aspects of the community. A TeamMates representative 
will provide training for the governing board.  



• Inform the Community-Invite representation from the TeamMates organization to the 
community to give presentations on the impact of mentoring and the details for initiating the 
TeamMates Mentoring Program. Presentations may be given to local school boards, social 
service groups or any interested party.  

• Complete RFP (Request for Program)-Once the school district and the community are ready 
to move forward with starting a program the RFP must be completed and sent to the 
TeamMates Central Office. Contact your TeamMates representative or the central 
TeamMates office for the RFP. 1-877-531-TEAM or gnorris@teammates.org. 

• Identify Program Coordinator-A coordinator that is an employee of the local school district 
needs to be identified as the TeamMates Coordinator. The school district may compensate 
this position in a variety of ways including a stipend, planning period or the position may be 
written into the job duty. The TeamMates Coordinator will be trained by the TeamMates 
representative on the policies and the procedures of the TeamMates Mentoring Program. 

• Adopt TeamMates Organizational Structure-When the proposal has been reviewed and 
accepted the governing board will be asked to adopt the TeamMates organizational structure 
including the chapter agreement, articles of incorporation, by-laws and centralized 
accounting procedures. 

 
Big Brother Big Sisters Recommendation on School Based Mentoring from the Making a 
Difference in Schools: The Big Brothers Big Sisters School-Based Mentoring Impact Study 
(June 2007) 
We believe that BBBS SBM is a promising intervention that merits support as it further refines its 
program model. The positive impacts on school-related outcomes at the end of the first school year, 
combined 
with the fact that the program is reaching many needy students who could benefit from additional 
attention and support in school, make the intervention particularly valuable for schools. SBM 
is also valuable for agencies in that it complements CBM efforts, both in its impacts and its ability to 
utilize volunteers who might not participate in CBM. However, our findings also highlight several 
program practices that need strengthening as the field moves forward. Most important, as research 
has shown for other short-term interventions, the impacts we found at the end of the first school year 
do not persist without continued participation. This suggests that lengthening SBM matches may be 
crucial to ensuring success. Our analyses also suggest that improving the quality and continuity of 
SBM relationships may be important. Making these improvements will be challenging, given the 
current structure of the program. SBM programs often serve only a handful of schools in a 
community when a child moves, transfers or transitions to middle or high school, programs can only 
rarely continue to serve the child. Student volunteers are also likely to have changing class 
schedules and can often only volunteer for a school year or semester. In addition, even those 
matches that continue meeting in a second school year often do not communicate over the summer, 
creating a four-month gap in the development of their relationship.  
  
Our recommendations thus focus on ways that programs can increase the length, quality and 
continuity of SBM relationships: 
• Start matches as early in the school year as possible; 
 • Ensure that volunteers provide at least one school year of mentoring; 
• Build programs (or relationships with established programs) in feeder schools to sustain matches 
and provide youth with consistency through school transitions; 
• Select supportive schools for program involvement and continually foster these partnerships; 
• Explore ways to bridge the summer gap; 
• Develop indices of match length that reflect the summer break and, in this way, are more sensitive 
predictors of impacts; and  
• Explore more ways to provide volunteers (particularly young volunteers) with the support and 
ongoing training they need to create high-quality, effective mentoring relationships. 



 
While these kinds of changes hold promise for strengthening matches—and by extension, impacts, 
an important issue remains: Because the costs of SBM are comparable to those of CBM, and it 
appears to have a narrower range of impacts, why should agencies and funders invest in SBM when 
CBM could give them “more” impacts for their money? The important question, however, is not 
whether one strategy is “better,” but whether programs and their funders can reach all of the youth, 
and the types of youth, they want to serve using a single model. BBBS’ and other programs’ 
experience suggests they cannot. Volunteers who are willing to commit to CBM are scarce. Although 
some programs and funders may prefer to serve all youth with CBM, they would likely never reach a 
substantial number of the children who could benefit from mentoring but have not been reached in 
prior CBM efforts. And those who prefer to serve all youth with of long-term relationship and more 
widespread benefits that can result from a strong CBM program. It is also likely that different types of 
youth may benefit from different types of mentoring. CBM is likely best suited for youth who need a 
missing role model and friend and would benefit from a long-term, stable relationship. SBM, as it is 
currently implemented, is likely best suited for youth who would benefit from additional attention in 
school and an incentive to come to school, thereby improving their behavior and performance in this 
context. In other words, different children and communities have different needs that neither option 
can fully address alone. A complementary approach using both strategies is likely the best way for 
programs and funders to reach a wide, diverse group of youth and volunteers. A big emphasis in the 
field over the past 10 years has been on increasing the number of children served by SBM 
programs. Our research has pointed to some ways in which these programs can be strengthened. 
Turning these findings and recommendations into practice will require time and money and will likely 
come at the expense of some growth. We believe that this kind of adjustment in focus—
strengthening SBM programs so that growth is consistent with quality—is a worthwhile investment. 
The impacts we found in the first year of the study show that the program is capable of yielding solid 
benefits for youth. Building on this program model is likely to strengthen these very promising 
findings. 
 
Community Based Mentoring 
100 Black Men started in Central Illinois in 2004 and current membership is 48 men 
Mentoring the 100 Way 
Mentoring the 100 Way is a holistic approach that addresses the social, emotional and cultural 
needs of children ages 8-18. It’s really what we’re all about. Members become mentors, advocates, 
and role models for the youth within our community. Through chapter operated one-on-one and 
group mentoring efforts, our members forge relationships that positively impact our greatest 
resource, our youth. Our efforts focus on building essential skills needed to become productive, 
contributing citizens in Bloomington/Normal (Central Illinois). 
2 hours  per week for black males in 4th - 12th grade 
 
 
 

 
  



Technology 
 
Comparison site:  http://www.capterra.com/school-administration-software 
Spiral School Management System by Spiral Universe 
Available free of charge to any school, the Spiral school management platform is an exclusively 
web-based enterprise system, which, supports an online teaching and learning environment, 
manages all aspects of an academic institution's operations, and includes functionality for student, 
faculty, and departmental collaboration; information distribution; and performance tracking.  [Learn 
more] 

 
 
SchoolLogic / SIRS 4 by Management Information Group 
With over 4000+ international customers  
There are a variety of software packages that Unit 5 can research for possible adoption that have 
the same functionality as Skyward.   There is a comparison website that allows one to evaluate the 
functionality of the application packages side by side.    
The data mining site on the Skyward web page indicates that there are a number of canned reports 
that meet standardized state reporting requirements.  In addition, end users can create their own 
customized reports that use the data captured in the Skyward database.   There are user groups 
and conference available for school districts to leverage the application and mine useful information 
from their student data.   Support services can be obtained from the vendor to develop more 
complicated reporting strategies.   These services may have to be negotiated based on the details of 
the contract that Unit 5 has with Skyward.  http://www.skyward.com/Page.ashx/Products/District-
Wide-Reporting/Data-Mining 
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